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. : 3. 7 1.0 THE PUBLICATION . - . . L
_ . .‘ ‘r - : * ., . ”. N ‘ . .‘ » f' ‘ '-' L. . \ \
:'t" ) - B l.o »>‘;“: t‘ .. . . lw ..53 ‘.'q‘l,‘ . . " a
A \Why-aTResour‘cé Book? -~ .~ -~ T -t . D
el e - ol - N - r - B .
\\"\B_/ : . . - . - L
. “The B.. C-. ﬂin’istry of Education produdes var ious types of publib’ations S
" § » to assist\te’achers. The two major Eypes of publications are curricuium :
. : *© ' guides zant resoﬂrce books, Curriculum guides  set forth .goais- and ;
-« .- JJYearning outcdies that are to be taught',in* B, C. schools and some guides
ons as to teéching strategies’ that may be’ followed, - s
LT Resource books, on. _.other hand, -do not typicaily'contain goals' or . |
. learning outcomes, ‘They offer asgistance regarding teaching methods, . -~ ...
»%. . .. matérials ‘and variou§ canterns that might’ arise in the teaching of "a, - o
LAY ‘specific subject. A . - S
[ . P » . [ . .

. This publication d&tails teaching methods that the Ministry feels may be

”~ . of @ssistance In teaching - Language Arts ,to native Indian students in

- “grade K to ‘7., .|[The, goals and. outcomes that ‘make up thel.course of .
© studies\in K - 7 g‘ﬁgge Arts, are contained in the- Elemen,taily l:anguage ~ )

- Arts Curkiculum GTide (1978)! which must be used in conjunction with . Ry

P A “this resourte book :
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B .'( S . ? ) ’ -+ ) ) - A ) LI
ative Indiar parents have two rnajor aspirations .(n regard to the pubi'l"c' B
& 50!10015° : v i . : , . .\%
. . . ¢ - L l ' . . ) _.t
o R 1.- thqt thelr chll,dren develop tife acad fc skills expected of all .
L students ' - RN N
v . 2 d that “.the schr}ol program falrly nd adequately ‘refiect .the ;

_ that™ natlve Indian chlldren have- not
_ achieved to - “thelr E; l\potentlal withifl the public® schools -
" - and therefore co ders the goal of parity for native Indlan-:' : R
children -to- b z prlor% concern. Parity as a goal means e .
that throu regular * an speclal-needs education programs
ldren will in time. reach 5. potential _and’ thit

cultlire,” history~ and. cont porary Iife “wiil be .\
quately reflected in the overall durriculum of the public = - \  *
““schools’ (I'tem () 1 o -

Thu,. Mlnlstry 15 commltted to t‘he develof)ment 1and.t§;)lemen- ' N
\tatlon of program§ in Indian Education when such progran&-are 1
] consistent with-the goals of the B.] C. Core Curriculum and
the aspir t}'Iﬂns of the Indian people to achieve parity and to
_ maintain thesr cultural integrity (Iﬂem 2)." ¢ ,

L]

ﬁ‘ ) 1-'

. The present resource Ibook alms to partlalfly fulfill these asplratlgns,
¢ and thj.s pollcy by: - ‘ P
.-. 1. creating a resqurce book to enhance Zthe native student'
S - langdage skills development within " the regular clai‘ssroorn '
.:_'_‘é;:_ . . " Settlﬂg, i p -
’ 2 #Indlcatlng ways and means® to Incorpora%e materials by. and about /
i, . the native pedple ip British Columbia, ‘especially those whlch ./
T e T A locally-developed inte ™ the regular language “arts /
si s . “eurriculum; . /
o . ' R ‘T . it .‘
e T “3. revealing instructional str!tegles congruent with’ the learning ’
T__:f_-’ } . ~ . Styles of man§ inative Inclian students
. C . . g
~ o ] " S |
. ! 1 - F r o N\
i v
g : ' .3: s . T o LT
Cer T e 95 . 11 “ " Ihe previous numbered page "
R _ A R N ‘th'eorlgimi'dqwmegt:.was_blank._l
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o he Resource Book may be*used as a day to-day reference for teachers to . - -5
. .’ fine-tune and increase thé sensitivity of their approach to the native eV
- Indian student. It i -charactesézed-hy an approach which_ emphasizes: (PN
1 * \. .
- f 1. the native student's cognitive/affeptive strengths - x\ ,
i " - & achild-centered, high'pleasure approach - St
. e ‘3 the validity of the native %tudeﬁt s experipnce as {h&basic s 8 S
o ™. material of learaing. - : , PR <
N \‘\ : L - /’ [ ' -t u-- . -5%
. . : L ' T
, | Native Indian 'ch‘"ldre from a heait:hy home enviropment exhibit extremply Lk
- C desirable qualities as rners when- first entering school. They come R
i Y from a, rich, $Supportive web of kinship;” they are trained for self- Y
> reliance and autonomy; they a strong visual and kinesthetic learners; LT
~_' they are encouzged to engage in\close, direct observational learning of Y
X \ the world ﬂou themy they have spect fgr the wisdom. of their ders.: _, | - ¥
K - . s ; - \J"-“ 2
;; ’ 0\ . ) . e - -
LT Within . the fram}ework of a caring, un erstan.t ing and demanding sbhpol
“ . environment, thel native §ndian child should prosper. Our hopé¢ s that .
‘this Resource Book will provide part of the key towards suce ss qf ghe .
native Indian student. ) ‘ :
‘ . - . -_ . ) . . *‘%.: N .
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'.i 3.0 THE TEACHENG STRATEGIES -

-

-

I
s
I

In the remainder of "~ tht/ resource “book, "several teaching techniques and
instructional materials are described. -The" suggestions included_in this
resource book are/béged on the author's personal experience.” While re-

apfropriate fo native Indian students.

is

flecting one viewpoint, the ideas presented here have been found to/bé
Some of the suggestions in }é

are directed towards the . presentatior of instruction.’ In

standard learning materials have been adapted and in others,
materials and activities have been designed especidlly for use
ahﬁve Indian students. In addition, suggestions are provided as

resocurce bo

in conjunction with the teaching methods and wmterlals found in the
/ B.C. Elementary Languagq Arts Currlculum Guide.

7 \ 3.1 A Child-Centered Approach
. \ — ~ .
- b

\ The learning activities proposed in this resource book are based on the .
\princlple of continuous progress. Continuous progress, as described in e

the 1978 Elementary Language Arts Curriculum Guide, exists when learning
activities are matched to the skill development of students rregardless

of their age or grade placement. Comtinuous progress should incorporate

the principles of mastery learning, which stipulates that students

should have their progress checked frequently. A summary of the evalua- "1
tion” principles which are necessary to translate these principles ig / .Ui

. daily classroom practice is described on page 17 of the B8.C. Elementary '
Language Arts Curriculum Guide. . . - /
Evaluation of student progress is important because students do not
t qecessarlly learn -everything that has been presented. It is, therefore, .
important to ascentain whether each child has mastered the elementary |
. language arts learning outcomes. Only by incorporating such an evalua-
' titn process can the teacher determine whether real learning has result-
ed. - Similarly,- through evaluating regularly teachers can check the e
- suitability of materials and can“détermine the necessary next instruc- ]
7, tlonal steps. ‘

s
~“Publishers of language arts curriculum have established implicit, if not
. explicit, levels of 'difficulty for their teaching-learning matgrials.
s Students are expected to complete such ipstructional materials thin a
'certain time period. Unfortunately, these criteria rarely include
- allowances for possible variations in°performance of minority groups.
* It is important,” then, that teachers select material based on each
learner's performance rather than the assumed levels of.difficulty in-
corporated into any instructional materials. When learning materials

match student capabilities and .Interests, teachers can expect high 2
quality work, increased participation, and gains In basic skills. ) /

\
- 5 . . »




' If.a continuous progress approach continues through the elementary years
into secondary schools and beyond, it provldes increased. opportunities
for older students and adults to resume their academic learnlng.
.t . '. . . ..I '<..‘
* 3,2- Whose School?
. v N

A great deal of interest has arisen in native compunities coﬁperé}&g )
Community Schools* and the principles of Community Education. This
interest has_ been stimulated by the principles of- local control and
parental responsibility embodied in the "1972 National Indian Brother-
hood's position paper titled "Tndlan Control of Indian Education'.

The main principle: underlying the community . schoel is  that parents o
become partners_in decision-making. The commupity school serves—as—a
forum, one which allows direct parental influence in planning the school

lives of their children. Inereasing community involvement in the school _
has the likely positive side effect of facilitating teacher-pareni’f/’,,,,,ff»ff

~__’___J__,,,.“Hco‘t;;peratIon, which will result in more support for the students att nd .
g ino and a sens€ of commurfity membershlp in the SChoo{'#ﬂ,,f”"#/ffﬂe \ -
S - Ty . — ) f -l“- .

One of the most vital areas .of parent—Involvement 1s through overall Lo

curriculun._ development Lgyolvlnﬁ“'ﬂhe direct partlclpatlon of elders,
= skilled aEEYEEEE:‘EHH—EIbrytellers in the classroom. The development of
: ‘print_and non-prlnt‘learn‘na materials ‘concerned with native culture i

an oh-going process that . olves as adults F:om the community get more ;

deeply involved in "their 'school®. : . =

Underlylng the community school approach is° the conviction that the N

school building, its resburces, and its oppbrtunltles belong to the

community and people it serves, whatever their age. '

——

~

. By

ernclples of Communlty Education

_ 3 1} Involvement of parents/cltlzens in declsion-maklng. b
— S __a) Community School Council. S .
T © b)Y Ad hoc committee planning. T

“2)-Involvement of parents in the in-school program, ass
a) Volunteers :

b} Aldes .
c) Guests e
- . d) Contrlbutors to study programs
7.
|
,f *‘
&
: L6 15
e ! =




' "J 3) Using the commnity as a classroém and bringing - the
commnity into the classroom,
a) Field stpdy
= b) Local experts as vlsltlng lecturers and demonstra-
tors - .
c) Walking field trlps " -

4) Using school bulldlngs, facllltles and resources all
hours-of the day and week, for all ages in the commu-
nity. . '

a) Ihterest groups

b) Recreation

c) Social Service and Health deiivery
d) Day care .

5),Providing education for all: ages; infant to senlors.
“a)” Programs . .
b) Courses
c) Interest groups -

8) Co-ordlnatlng outreach services to children and fami-
lies, with a Pupil-Services Team. - -

a) Identifying, olarning, organizing; and dellvé?fﬁﬁ“ »
special support services to families through :
classroom teachers, counsellor, nurse,}social
worker, principal, learning assistance teacher,
and home - school coﬁordlnator. -i

f-.'_.'
7) Identifying needs, piannlng and provldlng se¥vlces
leading to community.development,

a) Pre-school for 3 and & year olds. ]

b) Drop-in centres

c) Nutritidnal 'Snack Shack'

d) Elders society -

e) Toy. libraries, parent resource centerssj etc,

f) Community library y §r 0"

g) Infaqt development worker :

*

\

Educational solutions are found only through joint gfforts of the home,
the school and the comrunity., B8y increasing e effectiveness of
parent-teacher {(home-school) communjcatior, immediite educational chan-
ges are possible. The process requires.concerted /effort and ipnovative
planning by all groups who have an Investment in, and concern for the
child. - ‘ '

[ .
e
¥




3.3° Start With the Child

| ; I

The common bond shared by both parent and teacher is the child. Efforts

to establish communication about the chiid provide many opportunities to

parents and teachers to share information .and become acquainted. These.
home contacts may establish mutual respect, break through culturai

barriers and personal reticence-on both sides, provide the high ievei of

trust needed ‘for continued mutual support, ang bulld .understanding in

both directlona ’ . . .

" ~ . \
Th? approacheé beiow wsuggest many opportunities for the classreoom
teacher to develcp posltlve inter-personal communication with both
pe;ents and chxld .. . . 4

(1) Home visits, 1n1t1ally wlth the Hpr of the home-sehool }
- coordinator. ;

(2) ‘Short "take-home" notes to pass on positive comments aboit
students' class work.

(3) Phone calls (where geographlcally feasible) to pass on
. compllments about the child's work.

(4) Regular class get-togethers of child-parents-teacher to share
-~ class projects, pgerformances, or work.
‘Examples: (1) Student-made slide and tape productions
, - (2) _Ethnic dinners -’ prepared by the class.
(3) Choral, speech, or drama productions

(5) On reserve {off school prem&ses) social gatherln S for parents
and staff. .
Example: Pot-luck dinners, square dances, baskxt sociais,
sports events; etc.. . - -

{6) Open door classrooms - leﬁal_adult visits, Informally and
- formally to cdntribute to class knowiedge of native history,
literature, crafts, life skills, etc.

(7) Holiiday and special event open houses where children, ﬁarents,‘
and teachers do something together.
Examplé:  Christmas tree decorations, carolling.

(8) Education information-sessions on the rveserve with the
principal and selected steﬁﬁ, exploring one particular school
program: : . }
Examples: (a) native stiidjes

- (b) nutrition program
(c) Kindergarten _ . .
(d) * Library' * : /
{e) Learning Assistance Centre ¢




3.4 Culture and Curriculum

Often the local school staff- are strangers to,the values and culture of
natlve Indian students. Yet a clear understandlng‘of daiiy life and
thought in the:native community is necessary for the classroom curricu-~
lum to have relevance for native students. Unless school life includes
study, which reflects their own lives, there is little incéntive for
" natlve students to pursue the learning. The message hidden 1n_ thls
Omlsslon is clearly: "My culture is not valued". . . x
>
'In order to change this perspective a- dumber of communltlesig? British
Columbia have developed local materials reflecting the literature, cul-
ture and values of the native community (sez Appendix B). These recent
- materials relate to native language, readlng, and sociai studies, but
’ are usable in other content areas. The Ministrys of Educatlon, Division
_ Special Education, Indian .Education Branch encoutages local
cé??iculum developmént through shared special education funding to
school districts. The specific objectives of these curriculum materials
differ, according to the goals. of the local commiltee, the content, and
. the format of the materials. The underlylng-assumptlon for their use is
. a firm belief .that the native children's -self-concepts wPll be enhanced’
as- they learn *more about thelr own culture and share that lefarning wlth
others_ . : . . o

o
R i 5 5

Curriculun in -Its bfoades; sense, extends to the sun of all the
students experiences, Including the school environment. Each teacher
can expand classroom_ experiences by utilizing the local nattve culture
throughout their dally 'program. Class activities can also_be planped to
generate student-made materials that reflect the culture and life of the
local native community. ‘Here are a number of curriculum activities

'whlch yield student-made products: - -~
v ¢ ' 3
, (1) 'Language Experience: \
. i (a) captions on art work, photos, etc. .
_ (b) stories and charts ,
. (c) journals

(d) mini-books .
(e) class story collections -

(f) projects . - ¢ :
(2). Slide/tapé programs ' Ve
(3) Filmstrips of community activities e "
(4) Photo-compositions = -
(5) Interviews and tapes of elders -and adult experts
(6) Class newspapers .
(7) Murals

ARV TR
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* This appreach:to curriculum development is dependent on the teacher's
personal knowledge of the local community and its culture. Such Know-
lleage can be acquirgd through the parent-teacher communication process
described earlier, and by using- the. resources of local Mative Cultural
Centres and Friendship Centres. Books and articles describing the local
cultﬁSe provide another source of informatior. Since fnformation about
the twenty-eight language and cultural groups in British Columbia may be
quite generalized or distorted in print, rgadlng may provide only limi-.
*bed. inflormation for the teacher. It is-this generality of available
written\materials which underlines the need for direct teacher involve-
ment inlthe local community. Becoming directly Involved in the local
communitly allows the teacher to balance the focus of’ Instructlon between

present day culture and traditlonal culture. . ‘\\ K } _ '4§
. ,r ! _ A v ’
3.5, CultdraljLearnlng/Teaéhing Stylé .

LA : %

learn new skllls and information at home and the manner that

root learnfng experiences are organized. While these differences are

speclfic 6 Warm Springs, they may be applicable in ertlsh Columbia.

. Some indigation that the Oregon results apply more generally was pro-

 vided wh%ﬁ they were confirmed by the research of Frederick Erickson
Odawa students (Algonklan) in northern Ontarlo '

involvin
A summarZ of t:hese dlfferences f‘ollows f_i

/ L LEARNING STYLES - '
, f " " Home Y ; 'Classfoom
rj . .
Tl Learn by sflent observation. " Leatn by.. llstenlng, reading,

doing and watching demonstratlon.

Older child or grandparents . Teacher responaible
“responsible to train. 4
Try .one segment of whole task\in | Complete or whéle task attempt,
cooperation with older relative.* | usually on own.

) \

“Little verbal direction. Major time llstenlng to
_ ) - Yo directions.
LT \ ] .
Self-testing practice. . .| Teacher or grfup testing.
. 4

Public demonstration onl} when Audience performance sltuatlons

self-test=d and accomplished. (pupllc mistakes).

Leadership assumed’ oniy ﬁhen Teachen\as leader, by appointment
"others.are willing to Iearn or to posltion f

follow. : g .

10 19 g 5 -- _“-.
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These differences in earhlng styles ralse questions about several
. commonly used classroém practices. Phillips' later study ~showed that
v individual performance in large groug audience situations {(as well as
noT N - small group lessons requiring compuls 'answers§ produced a resistance
of silénce ang non-responsé, among native students. In-contrast, indi-
vlduallzed work -with -teacher consultation available " fhrough student
request, was.vecy effective.. The frequency of student initlated con-
‘tacts increased as this approach expanded. Small group study projects .
were also productlve when the teacher assumed only -*distant super-
viston". Students showed good conceﬁtratlon, high“levels of student-to -
student talk, and approprlate tdsk completlon.

F

Several educational practlces in current use closely match the in-home

i*

learning

{1).-
. {2)
(3)
{4)
(s)-

styles referred to ln Phllllps study:

Family grouplng . i ,
‘Individualized programs lnvolvlng self-study .o
Learning (Interest) centres

Cross ‘grade student-to-s tudent -tutoring ) ' .

Project study.

ate stzp Is necessary.

The importance of teachlng style is also bnought out in a study complet-
ed by Kleinfeld in-Alaska. Kleinfeld's,results may not hold true for

all native students and while her suggestions may néed to be tempered’ -

dependlng\on the.classroom situation, the following four characteristics

were- dlsplayed by successful teachers of oung, natlye children:

{1 _ smiled frequently, L Co -

(2) moved Into close physical space'

(3). touched students frequently, end,

(4) projected high academlc expectatlons and sfahdards.

Teachers attemptlng to change their classroom style for maximum effect-

“ness with native children may flnd these. approaches useful with other

students.

. 3.6 Teach to My Strengths

-

Whén students fail to learn any speclflc set of elementary language

curriculum learning outcomes, effective .teachers will look for another.

way.-- They may find that a particular student was not feeling well or
not, attending which will necessitate representation.
may reallze instruction was presented too quickly or that an ‘intermedi-
For 'other students success may not occur until
the instructlonal materlal fits lnto thelr own background and experl-

- enCEs- : . . . 1 -

" Yet.another way of making Instruction flexiblé is to look at the way.,

information is presented and the way we expect students to respond.

¥hile not developed for language curriculum, Cawley and his assoclates

Conversely, they .




bty o I

{1976} have suggesbed that fnstruction should be fnteractive. Inter-

active, Im this case, - refans to the 'ways in which the teachef 'and 3
_student can ‘behave in’ order that learning might occur. . Cawley and his

coworkers argue that the

are 16 ways ‘in which the teacher and student
can interact,

The child in turn *can construct

If+Cawley is correct, teachers have a 6arle¢y of aIternaolves avallable'

in presenti Informatlon .and eliciting student responses. There is
some evidénce to, suggest that mative Indian students (8land, 1974) may
ben;fit from more - flexible . Instruction —If Bland is gorrect, native
Indian students would benefit by having more opportunlbles tq construct
.. Amanipulate) thlngs and identify.(learning visually) things.

manipulat ive reﬁéforcement to other learnlng experlences

‘ /o e

B — T

The ‘teacler can c&nsbruat something, present .something, 7
-say something or white/ something,

somethlng, tdentify sof thing, - say somethlng, or wrlte somnthlng -

* Following.
is a list of curriculum practices and materials which offer visual and

[ ' ’ ‘
5 . . . -
kg TR i v
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- ‘ r _— ’_J:_’o - N
- ‘j‘, . LY

e

.‘,/’ » -""" . -
1. Handsion material for Inltlal learning, i.e, Work 30b5 and
' --'Mathematlcs Their Way ¢ ..
, — | 2. Systematic picture study in pre-reading years, offerlng language
] iﬁulatlon opportunities (see pages 14~ 15)
" 3. W rdless Picture Books - ’
- -4. *Read-a-long ‘taped books and fllﬁstrlps (see QEN}Ishens llst)
.- Fllmstrlps. ] I
- Films - . ' ’ :
| 7;’ Photogrphic slide study <.as Input and. léﬁguage
| &, - Comic strips with and without words
o |2+ Fingermagh, Cuisenaire -/ *
.. }10, Chart, poster, and bulletin board study _
./|1. -Science observation, microscope, and labordtory work
‘ / {12, Hands-on experiences in an integrated approach to learning .
. /// Hands-on, -Project Learning Tree : ) '
k- 13 - Art work - murals Lt : : -
;o 14, ’ Image Based Instruction. (Use of colour, boxing and detall high
/, light in instructional presentations) - Seelng to Learn
S/ 15. Games R .
//__ ' 16.* Mcdel dioramma, and replica building -and study - o

1 . ¥ . -

In addition to the beneflt of uslng students' strengths to assist their
learning, these visual approaches can providesinput to substitute for
real 1life experiences, when they are unavailable. 7¥he language learning
linked to these experiences helps to, estdblish the foundation necessary

for sucoess In the language arts program,

- . -

»




S ‘4.0 -DEVELOPMENTAL STEPS s LT

C e Gnce Jative children enter Rindergarten in the public school systemj

} they face a number of exnectatlons concerning’ the sequence and level of .

. 'their general skill development. These "bench marks! usually reflect
~ the expectations -held for ‘children of middle class' families ln thF ", -

majorlty culture, and may not be apprOprIate for native children. :

2 \ v

In spite of any deve10pmental differences, all chiidren are expect
_meet certain expéctations when they-‘%enter school. These competenc
“such as colour fdentification, size discrimination and number recegn}-’
. tion, are necessary skills for native Indian students if"* they are/
succeed’ academlcally Teachers, ‘can assist . 'native Indian childrert by

planning early assessments ‘and developing apprOprIate individual eduba- . .
tional plans based on assessmert resuits. Sych assessment should ogeur « T
around the middle of September: e ‘ ' ’ L

Several diagnostic evaluatlon programs are now available to teacherL or ,
;. district staff, to assist in planning individual and group.Thstrugtion - ° -
b ’ , programs for children with varied. developmental skill levels. hese RN
p - , differ from traditional "Reading Readiness Tests" since they s zgest :
R specific * teaching activities. .and = identify  skill .areas %5ed1ng
reinforcement. These programs also define broad physicai,, menta), and
X ] language skill areas, which must be fully intact, before reading ? lated
™ - tasks are beguﬁ Llsted below are several of these programs: :

‘e The Developmental nctlvltEEs Screenlng_lnventory
TPhyslcal/Mental/Language) . ) J

%ﬁ) The Boehm Resource Guide Klt and Boehm Test of Baslc oncepts. .
°(Language) ] . /

!

& S5.T.E, P. - A Baslc Concepts Development Pregram (Langua e)

/._ o Santa Clara Inventory of Develepmental Tasks (ages pre-school to .
' - 7_years) (Motor, Language, Visual Mental) ‘ -

These tests may tdentlfy. -
- a particular concepé ov-sklll (i. e, size dlffer
needs development
- a skill group (i.e. language) which needs reldforcement
- the general develOpmenEal level which the chi M has reached.
. v ' ‘1 e. 54 mOl'lthS) L " -"

The strength of all of these programs Ithfhe cholce* of actlvl'tles,
programmed for the lndlvbdual child, which is linked 'fo any identified
. . skiil need. _ ﬁ, .

a

In the past, some’ teachers havg equated readiness to Pre-readlng skills
for native Indlan students They peréeived their r%sponslbllity to be

¥ // /
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"get. everyofie ready for reﬁdlng”veafly in the grade one year.

" For_children from culturalLy and li;gulstlcally dlfferent backgrounds,
it is vltally necessary to: - %

{1 ascertaln the child's developmental skills and stage
{2) program for continuous, success and growth in skill development
13) *delay reading until these skllls are complete

Many of the so-called readlng problems which surface in Learnlng Assist-
ance Centres are.related to or compllcated by "too early“ entry into
formal readlng programs o E

+

There are many informal aetlvltles that teachers can try whlch-appear to
have a posltlve effect on native ‘Indian childrens’ language develop-~
ment. These activities ipclude picture study, looking at pictionaries,
listening to stories and other activities which provide familiarity with
reading-like activities.  These activitles are experience dependent and
the native Indian child ‘may have limited experience with them. If this
- lack-is apparent, teacher must try to provl e the frequency, quality and
yuantity of experience needed.  These activities are summarized in the

followlng dlagram. . . S .

[}
- . I
X R
- R
#, 3 .

%

.Afﬂealth of Direct Experience

. Vo
i - Loy ¥
'Frequeﬁt Suceess “ Frequent
experlence’ ° ) ; experience
in reading - , in Reading is in listedlqh
plctures . to storles
{non= erbaivﬁ—v—w_mﬁuh_ﬁk linked te _and books -
‘visual symbols) ~ - N /- re alounQ
S ~ T ——{non=visual
symbols) -
,* _ '
T LR o
! * . ’ £

o PR .

‘for ]
. native Indian students it may be a mistake to. push ahead too qulckly'

-,
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: :appendix 0 Do _ \
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To. asslst teachers in selection,. a plcture potency/formula has _been
developed by Manzo and _Legenza to Jate the .impact of -specific plctures
JFor plicture study. |, Without: dwe ling on .scaled scores, the plcture

’ elements consldered assess thé tlty of:.

) ‘- ) different thmgs v
: L . significant things:
total things

. > - dolours T . T
-actions = . . __ N
) - children -
- people | ) l g
) , - potential movement o
e ' : - size of glcture L \ Y

1%1s formula emphaslzes the importance of careful selectlon and planning
for systematlc picture study on a daily basls : \ _

In addition” to “the comblned effect of picture study“and read=aloud
experlences, wordléss picture books provlde a further linking of the
pre-re3ding skills: These;?ﬁbks provide storyline, sedhence, and con-
cept building elements whic pre Integral to the act of\readlng (see

\

As a final step In the shlft Sfrom pre—readlng to readlng, taped read-.

dlong thooks Ere valiable., All the elements of real readlng are present,
with - the added support of an animated reader leadlng the chlld through
" the story or book . (Seé p%Pllshers list, ﬁppendlx D.} - \\

% ——— b
it a

Planned Instructlon must proyide experlences to develop those skills
which are foundations to reading success, while recogni Ing the magic-

moment when the child is. ready to begin: reading oinstriction. This
timing is dependent on the child's devélopment, and the teacher's abil-

- ity*to recognize or measure that readiness, As.teachers use the new

"materials, their 'skill at_recognizing a child's personal readiness will
Increase. There is no proof however, that attention to: these’x skill
stages will shorten the/time necessary for .their development, For - some
chlldren the pre-readifess. period may extend well into the primary

grades.' - “There 1s s mply no way tb‘phurr_y the Indlyldu_al child's

readlness

B 4 e
- ez ==
. '-r---- -

Tq,sopderu—t- ssists eachers 1In laﬂﬁYng dlrect fnstruction in the

*non—reading skills,/while also provldlng for children ‘who have started
'readlng, administrative support is essentlal Prlnclpals should:

o Explain to Indlvldual parents the educatlonal basis for delaying

o-Prov de staff ylth professlonal understandin; ~and, skllls to
" prganize for a Vaﬁ}95¥.°f levels of student performanee (readlng

e
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“and non- readlng; in prlmary elasses, whlle eonveylng pogitive
.attitudes to *the *late bloomers"'

-

v

o ' '
T e Increase budgets for deveIOpmental mahipulative materials

throughout the primary grades; ;’
an

o Encourage Learning Assistanee teachers to spend time testing f

o eaﬂly identification of developmental skill .lag$ ‘in kinderdarteén .
year one and establishing, preventive programs' for those.,same

. gr lde Yevels, = " o

. ,y\ ot -+ -+

¢ Resist t% pressures] for homegen\ tgrouping and streaming, which
ha\re limited edueatlbnal opportunl S for, native ehi;ldfen :
'}w\“ . - !
Thls apPrSach is no‘t a walt-and-see attltudé‘ recognizes the ‘need
for- professional. expertise in aseertaining dé ve10pmental skill” needs,
planning specifie instrisction, and°® reoognizln
the same quality . of care that teachers apﬁly to direct reading
instruction. o :

b s
. N .
\‘ . - S L] '

-

teachable .moments, wi}:h p
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. 5.0, LANGUAGE - WINE OR YOWRS? -~ . x

. ] . . v - .r.-,l . . :} .. }. . ) ;. . ! -{-_L
Often the language of the classroom and school dlffers .considerably from -
that of :;:}\e corrlnunlty it serves, while the language of books may be even -

* further 'rémoved feom the child's experience. /Différences can be-a  +
. second ‘langiiage ‘or may be - related to dialect, with specific differences =~ ,

- in rhythm, sound idiom, grammar, 'of\ocabulary Since language is such °°
an ‘integral part of our personalities,®it is extremely lmportant that

teachers avoid attemptlng to -obliterate a chlld‘s language In this ¢ é
= connectlon, Goodman states; .- . R
’ 7 . S T T . , I AN )
."Hls language Q;‘ SO well learned and’ 'S0 deeply ° '*-" A,
embossed on his ubconscious that “littleg conscjous'_ o e T
. . effort is invélved. for .him- in its use. It is as . 7.« U0 L
much" a.-part of him as his- skin. Ironlcally, wéil * -
AR meaning adults, lnclddlng .teachers who muld-never L
F v intentionally reject "a child or any important charg, -
S 3 acteristic of-a child;, such as the clothes,lie_ wears; oot
" or the,_colour of hls skin, will lmmedlately .and
T . emphatically re;fect his languagé. ° This_huits ;him« _
{e . + , far more than other kinds of rejection betausé ig ° P
Coe - ‘ . endangers’ the means which he depends on foro comnunl- ke
e o catlon and self-expressfbn ", “ SR ﬁ ] ‘3‘. L S
ST Posltlve acceptance ls pararnount to further the’ language -learnlng 0 5o
native .chi dren. - Responsive, classmom teachers wlll utilize a varlety .
LA of methods 'and strategies whlch begin with the chlld'.s own language - - 3
R while biilding Standard English skills until the tlme the child has the B
e ) flexlblllty to ,shlft comfortably between _dialects. ;,‘. I _
T . J - . . -/ » . . {.“ -:' : / : ,
5.1 Spoken'Language - The‘ Foundation Lot T t’:j:-.'f‘i';
. ‘ ' "'»-ss; A
Qne of ‘the most lmportan}; slbflltles of - the primar% teacher ls an. * . .
examination of, the oral langsuage capabilitfes of .each.child. From the = o
'. results of that assessmentjd the teacher™ can plan daily Bctivities - o
expand and enrich the experlenc‘es of all, students—~The §iclll Qf the o
v - . teacher in: . B SR W
+ ) ) ‘ o A "f' Ll
(1) reflecting a respectful acceptance: of the “child! $ own laaguage , c
i or dialect,:and =~ - B W e T
. (2) flooding them with'a wlde va‘rlety of hlgh pleasure expemiences SRR F
© in Standard Canadfan Engllsh v, _ I B N L
T, T is 1mportant to. the chlld‘s contlnulng success as 3’ language learner;M .C"‘} ‘/
o This dual approach towards language is, necessary in order \for ‘the * ""v . “?,
‘ "7 teacher to bulld on the child's own language or dlalect as a mkdlum. of . e
£ © instruction, while exposlng him or her conslstently to models of ttT"hew ERRARE
Lo - language or, dialect. Direct attempts at shifting the chlld, into 5tand~ oo et
, . " 3 o "- . ] - ;. , - l L] .L- "
- SN . -
o 170 286
3 - e : -
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ard Canadian English, in spoken form, are de’ ‘ed until intermediate o !
grades, when the social reasons for needing flex:bility match the inter~
. est level. ¢ . .
’ « A-teacher's Kknowledge of the local dialect is essential to effective
language “planningin Standavd English: ~ If the differences are already
defined so that teachers anticipate specific problems, they are better
v - able to select and plan language expansion activities for their stu-.
dents. If there is no previous study of the dialect, a system,of anec- .
dotal notatign on index cards is useful. During class activities  °
teachers jot down any sound, word, idiomatic, or grammatical ditferences
observed, until specific patteens of language difference are disclosed.
When a staff pools this information, it becomes more significant to
adaptive classroom planninrg for the entire school. It may heighten
staff awareness and sensitivity to smoken language needs at all class-
room levels throughout the elementary school. .

;_ . ' , Examples, .

I' gots_a sore finger! (gr
(word use) ]

A L]

mar)  Will ya borra me 10 dollars?

Myéelf I like ice cream (word or I gaf crow-bite! (idiom as

in "stifch-in-my-side")

The key to success for native Indian students who have English as a
secohd djialect (E,5.D.) Is to saturate them with Standard (textbook)
English in “igh pleasure settings. One of the past limitations of
highly structured oral English programs was the tendency to induce
bgredom through dependancy on systematic drill. The very child for
which the program is designed may resist so that further language
learning myy be blocked. Limiting the focus, on oral language develop-
R . ment to early primary levels, could also be a weakness. Due to pressures
v to teach students to read, oral programs are often abandoned once basic |
o Yprimer" vocébulary is mastered. ' '

In order to ensure that listening and speaking skills are taught, the — — —
1978 Language Arts Curriculum Cuide for British Columbia stresses an
extensive oral language program for all children, throughout'the elemen-
tary years.. In previous years the “back to bdsics" thrust diminished
cléssroom attentlon to the listening and speaking goals of the language
arts -program. .Some teachers .came . .to view these skills as less lmpor-

. tant, although listening and speaking. may form the foundation of all
language learning. The native child's oral language may differ greatly
from the language of textbuoks and classrooms, su that he or she may be
handicapped when using prescribed curriculum materials. The native N
student with dialect differences needs dally oral experience with the
Standard English dfalsct to enhance his or her own lariguage sophistica-
tion. For many native students oral language learning at school will-be

-

the main source of academic success.

Ls
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LISTENING AND SPEAKING ACTIVITIESiwITH HIGH ’_ .

PLEASURE LEVELS (FOR hLL CLASSES K-?)

e - .

[ . ——— o n - -—

1.

.. Choral Speech‘->(dally) ..

e -
: o
Teacher reading aloud . {twlce dally)

Selection from high interest library books just abov’ pe*sonal !

b

vocabulary levels, S

+

"

« ‘ ¢
Short poems learned through oral repetition, one llne—at—a tlme-
with exaggeratbd expression.: :

L4

s

8

3. Student - to -"Student Speech. -
NP P ST TN
Mini dramas )
Puppetry .
Round robin oral storles . ’
Wordless picture book,’ story building (see paje Appendix D)
. Small group projects & ’ S
Role playing . : bl
4. Walking field trips. : o
* Regular field trips. ' .
‘Involve parents - g .
Teacher preparation in advance . ‘ .
Specific student tasks (1 or 2) , . o,
Follow up activities ' -
5."Read;a-longLTaped Books, - ’ :
L.arge-tbrary collébtion ™
: Fiction and non fictio-
‘6. Slides - Filmstrips - Films - Educational T.V.

\

_Language and experience expanslon (planned through preview)

Classroom Visitors as Local Experts.

¥

—- ey

Parents - : o
Skilled adults”
Older stqdents

. Music ; . . . -
Action songé ‘ ’
Group sing-a-long tunes’ ° . "
‘ T s
‘*k
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tional anproach stresses either:

Commercial music programs (i.e. Silver Burdett)
Country, pop, and modern records
School or class choirs

9. Games. . :
word games o

Playground chant games (1 e. “Mldnlght“, 0ld Mother Witch" ete. )
Vocagulary drama

"Open the Lights", ESL Activities for ng Chlldren

19. Incidental Language Teaching.

J .
Teacher - modelling sentence extension in reply if student use
two or three word response - Child: "Ball recess?"
Teacher: "You want the ball at recess?"
bontrastlve highlight - "Did vou notice any dlfference in the way
she said - (Oceasional use only).

1. Kits o v

3

(a) Basic Oral English Course - Book 1.

. (b} Basic Boehm Concept Kit.

(c) .Fokes Sentence Builder and E;ienslon Kit. .

(d). Language Games and Songs for Core Engissh (Core):

(el S.T.E.P. A (Basic Concept Development Prqgraﬁ) -

o

b "
In addition to these general approaches, more specific methods and tech-

“niques are described in the current English-as-a-Second Language/Dia- |

lect Resource Book, K-12, published by the Ministry of Education,
Curriculum Development Branch, Province of British Columbia In*1981.
These technigues would be particularly useful to teachers with students,
who Speak their native language upon school .entry and shift intd the
English language for ‘academic purposes only. '

i
The E.S.L./D. Resource Book also ‘has an extensive section pertaining to
dialects and the teaching of studenta who speak a dialect other than

. Standard Engllsh _ 4

f

5.2 _Qatlve Languaéc Ingtructlon
- - , - ‘ E

Throughout North Anerica native Indign educators are considering a
blllngual blcultural education for native chlldren This dual educa-

lrnﬂl
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" (a) reintroducing the natlve language as a decond language, whe
it has been replaced by English, or " e

(b) using the native language- as the basls of instruction durin
the primary years with English offered as a second language
then gradvally” shifting towards English in the middle years

LT with continuéd enrichment of the native language.

This-policy has been-adopted because local English dialects have replac-
v ed the ortginal nat ive languages in many-British Columbia communitie
This has been a result of educational practices (missionary and federal)
which promoted English in the school environment. Students were acgu-
ally punished for speakiny their own langwtage in school and on the pldy-
ground. In many communities, only a few fluent speakers of the lofal
native langhage remain. Most of these fluent speakers are presentlyf in
their mid forties or fifties. The last opportunity to retain and regain
these native languages for future generations will occur during the rext
five to ten years.

.The«responslbllltg for this educational revival is linked to the khow-
ledge that language is a purveyor of culture, since the values and be-
‘liefs of a culture are imbedded in the home language and in the customs
which govern its use. When a language ceases to exist tremendous cul- -
tural change occurs. - In spite of this process, specific native :cultures
continue to thr‘ve even as their values and customs are altering.

Throughout this resource -hook ‘there is a cont inued emphasls on.a cyltur= s
ally relevan curriculum, particularly as it affects the self concept of L
the native student. In many communities the first efforts to proyide a .
relevant curriculum have involved estaBlishing native Ianguag pra- -
grams. The list in Appendir B indicates clearly that these-progr ms are
numerous and widespread throughout the province and are offered jin all
grade levels from ¥ to 12, Progbams currently offered, vary greatly in
both content and methodology, dépendlng on the fluency and teaching
skill of the elders. Some program$é are oral only, while others nvolve
readlng skills. :

Native Language programs offer a secure and comfortable opport ity to
promote ‘parent and adult Involvement in the local school. Since the
native adult has an expertlse that the school staff does not- have, the
larguagé program can be an initial bridge ta the communlty Once .
parents'are involved in asslstlng with this specific curriculum develop- .
ment, their level of comfort and assuredness in the school en Ironment ///
expands. These parents can become positive ambassadors for the local .

school and often encourage further parent involvement.

The Inltlatlon and contlnued support of native language programs are
clearly an important cornerstone of educational efforts to improve the
" language arts curriculum. The direct benefits are gaine by the
students, the native family and their community. In addition, members/
of the school staff may develop a deeper appreciation of the richness of

) the child's culture and traditions through the Interchange between them-

o . selvei and the native language instructor. ‘ ’/)“ -
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" dant or at least four factors.

6.0 ARRIVING AT READING L
1

When children are first introduced.to the formal teaching of reading,
they may need help in understanding that the language of speech can-be
translated through' a code (the alphabet) into the language of books.

Thelr success in mastering this transfer in language use will be depen=

k)
6.1 A Firm Foundation in Listening and Speaking the Specific Language
(or dialect) of Instruction

oF

Since both expressive and receptive language use is essentially think-
ing, the problem of language interference based in the different
language or dialect often appears as difficulty in. understanding.
Consequently, it 1is imperative that teachers recognize this- effect.
When this is clear, their teachlng efforts ‘can be directed toward ex-
pandingthe child's oral language foundation .in the language of instruc-
tion, rather than to correction of apparent reading difficulties. In
this case the emphasis is on ensurlng that the level of language
requlred“(sentence patterns,’ structure, and Yyocabulary) is fully intact
within the child's listening and speaking experience, before asking tpe
child. to apply them in a reading context. e

@

6.2 Physlolqgléal Readiness ° :

-

Knowing when any child is ready to begin reading instruction is a:-diffi-
cult judgment. It is complicated by the fact that children may vary
greatly in physical skill and developwent. Certain benchmarks in fine
motor, eye-hand coordination, laterality,  visual acuity, and manipula-
tion must be’ achieved before direct reading Instructiqn has maximum

" .effect.. The teacher may proceed otherwise but the effect may not be

positive.

The Internatjonal Reading Association's Micromonograph on "What's
Reading Readiness?" states: ' - S

"It. 1s.now an established fact that one of the
principle causes of poor progress in reading is pre-
mature formal instruction." .

Timing of instruction for begtnning reading may be crucial. Teachers-

- may find the followlng technique useful In recognizing physlcal-menta;.

read‘ness

, ’ : ' _ o The previous numberEt! pego ﬂ! :
* _ ) lheonmnalmuument“usbumg, :




. read that is so frequently encountered in remedial programming.

1

b b The.fbrmula'lé slmpI@:

After a_week of direct instruction -the child should know ’

at least 5 of the 6 letters..If not - the teacher stops and
returns to pre-redding actlvltles until additional signs become
evident ...

/ | o ,
Iﬁis waiting approach. combined with periodic attempts to begin instrue-

tion protects both the child and teacher from the frustration inherent
in too early, forced instruction. It also reduces the resistance to

L]

-

-

”
L

6.3 Frequent Bé%k and Reading Experiences

-+

For many. children th shaélng of storles* books, and reading expefi@nces -

with parents and olde fldren provides’great pleasure throughout ‘their
early. childhood years. ) This sharing of stories and books is also a
direct preparation for /school success. Listening exposes the child to
the language of books, which differs-significantly from the language of
speech. This sharing also .conveys a clear message to the child that
reading is-a valued activity. If such book experiences are lacking,
then it 1is imperative- that classroom, library, Learning Assistaace
Centre, volunteer, and student programs are mobilized to¢ provlde a wide
variety of substitute experiences in being "read to".

L]

4 -

6.4 -Family and Peer Support for Reading

-

One of the major indicators of reading success for any chlld is paréntaf
interest end support for his or her Iearning to read. Until recently,

" limited opportunities existed for the native child:. to enjoy . books,

magazines or newspapers at home.

An improved parent-teacher communication process .can increase the number

and quality «of ways in which parents and teachers can reinforce- the
efforts of their -hildrén in developing personal reading interests.

.Centfal to this process is the establishment of' an open lending policy

so that school library books are available for enjoyment at home as well
as_in school. -Adult volunteers and agides can provide additional models
df_hgult to child reading support.™ \0lder students can aldo be involved
in reading to younger partners (buddiés) on a regular basis. A combina-

.tion of all of the above methods wlll be-—necessary to ‘establish “the’

adult and peer support sysfem so significant in developing a child's own
desire to learn to read. o

ot
H
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¢ . 7.0 THE EARLY READING LEVELS < o

Once children seem. ready direct:instruction must he provided through a i
systematic reading program. The B.C. Elementary Language Arts Curricu-
lum Guide stresses a basal reader approach. The basal reader apprd%ch,
however, is not enoudhl‘by itself for most students, and for some
students should not be the main program component. Native Indian
studerits typically fit into this latter group. They will probably
benefit from a reading program that emphasizes the .language experlence

approach, as outllned fn the remainder of thi's section. , ‘ ““f{
< E
Ih planplng and organlzlng the beginiing reading program for children of i
‘¢ulturally and llngulstlcally dlfferent background, six components . are .
. essential: |
L} 2 e |
i l
e The children profit from.v o © A - 1w
1. Twlce-dally experlence in belng read to. ' 1
s .+ 2. Datly: experlence of . havlng their experiences
‘ and speech put-into print, and reading It back
- _ (LanguageﬂExperlence Y . E 1 &
.- “ r "
- L3 a7 Frequent readlng in material which reflects their
N llves, experlences, and culture‘ . k
’ 4. Daily, reading practlce (Indlvldual paired, or in '
- . . group) in reading material at- thelr independent- or * .
’ Instructlonal fluency level , 4 . LI
i - . : . N ) o
| 5. Developing and maintaining tndivid al checkllsts -t
| ' - of all skills and-elements-as they7are taught to
i . ’ ensure-mastery” and keep unknowns to a’ manageable o
; level , . N ; ) - - S
Ef: . . _' 6. Erequent highly pleasurable experlences wlth SRR .
- / reading. / ' . . LT
-,f‘ . |,' £ R ’
) N\ 7.1 -;'Read--ﬁla.‘:)ud"I Experlence
s | } - | : o
The importance of being read to and its extraordinary effect on language. '
growth and enrichment has already been enphasized. Its role has .also
been established in developing positive al.tptudes towards reading while
providing adult models of reading. The Informational and entertainment s
value of the book or story provides a high pleasure setting that encour- .
‘rages.this learning process. = - . ! . .

v’ :




In addition the read-aloud process provides the child with an under-
standing of. "what reading is -all ‘about". Listening gives the child an
opportunity to become familiar with- books, to think, question, and
interpret, and to gain some familiarity with the mechanics of reading
Itself"i Frequent experience with read-aloud storlesl by the teacher may
be thei determining factor in readlng success for the child who comes to-

'school with limited book experlences
i

i

7.2 La'nguage Experlence »oo s

For the child with llmlte;i book experlences at schiool entry, the dif-
flcufty of understanding 'what reading is all about' is extreme. When
the child's first experiences with reading are limited to workbooks and *
pre-prlrner readers, it is easy to predict his or her confusion

It is eépeclélly important for native children that their earliest
direct reading experiences oceur through seeing their own speech con-
verted into print, foldowed by reading back their own stories, Indlvidu-
ally and in oooperatlén with classmates. '

&
i ¢
b

"\\Fhat I say - becomes print. ,
What I said - can be readl" ' ) T

N _
Through this apprOach (language experlence) the subject matter of the,
print is the child's own life experiences. . Since there are very. few
books availzble at beéginning reading levels which reflect current native
life (see list, ‘Appendix C % this. approach also generates a supply of
locally relevant material for the classroOm

Without detaillng a complete prqogram in 1anguage experience, an outline
of' useful approaches for daily programming follows; but first, an
‘important note on procedures. -The object of the Language Experience
approach is to teach the child to understand print. It is important
that the material presented to the child he as print-like as posslble
The child's words must be printed carefully by -an adult or an older
‘child {highschool age, perhaps). This is the most difficult aspect of

" a Language Experience programs The chlldren can’ produce stories,

phrases, or words f&ster than the teacher can print them on cards or on
mini-books., It is useful to ‘have help parents, aldes plder students,

“to shelp in the printing. When the students start prciduclng minibooks

thiy may be typed. _
Rellance on language experience in the reading program may gradually
diminish’ as the child becomes a proficient reader, although there are
primary teachers who have relied exclusively on the language experience
approach wlth excellent success.
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'The Mt Gravatt _Program (Aus allan) offers a commercially produced

children' s oWn common phrases fnd expresslons.

For

most teachers, the c%%ss developed program wlll be favoured
Following is a list of activities. and approaches: :
? Yo Y
' j‘ / T "
- ,’f > N

‘o Art work elth space for a one line’

Initlal Stages: ﬁ’ L

) Labelllng (with Phrases) vabious classroom furnlture,
- archltecture, and objects. '

e Playlng games wlth these labels. : '

e Personal word: or phrase cards - student chosen dailys
"whale", “up;the river", "ride a.skldoo“ "skin the qoose“.

o Playing games with these cards-and practicing with a buddy.

sentence dlctated,ahd
_recordedtunderneaths ’ *

L
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The £l are Stnihig %t my dok mased thee !

: . v - .
- Weekly studeﬁ;’foldék cpllecting the art.work with one-line* .

captiagns,

- (lass books

(weekly) featuring each student’s weekly

favourite, bound, and sent home, or placed in. the reading
corner, - . < .

—’/ ‘
s - % B .
v . _ /o e
Later Stages (Group & Individual) o L
g Group Story Chart., - =~ .

- Benerate cooperatively from the chiidren's community or
classroom experience. . *Use the child's own dialect withoul
change. S

R

: ) e o
. The First-Plane After Break-Up

All of us run down to the beach - even Mr. Lario. PY

Over by the creek was a small open spot of water. . ¢

The plane:waé circling;f No oﬁe was sure, I think
"maybe’ its too small -~ the space',

We got no mail for 5 weeks and mum worries about
her sister in Smithers. - =~ ° 5

The plane was from Telkwa and one smart pilot. He
lands on the jce chunKs and slides in.

- Ll .
] .

, We all smile énd'help-carry }he'bagsfto the store. »

Now we are back at school - -

'Tékla Léndlng

..¢ . ‘{ -'.... . ;]37 1‘.' o __\ ‘_ o - ‘.
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¢ Use the daily group story to teack reading. This is the key
to using language experience as a reading approach. Any
technique used in basal readers can be applled to" the story
charts .
- Read back the story, alternating sentences, phrases; -ete.
Take turns between; ~
._ whole group, lndlvlduals
. boys, girls '
. chlldren with broun, black or red shoes - \
- locate’ lmportant
. words, phrases, sentences
. ideas ‘
. hote form, structure, punctuatlon
(Use coloured marking pens, hand bracketing, or "match
phrase strlps) at

- Cut up the story Into strlps for each ehlld Rebulld the
story in sequence. , -
- Appoint one child as story-scrlbe For the day.. —

. The child copies the group story onto a ditto master and

signs his name.

. The ditto'is’ run of f.’

. The teacher sends the day's story home wlth each chlld,
-and encourages sharing with family. -

. Keep one weekly “set of stories to stay in the class
reading corfier. ] .2

- Keep the large charts and hang on a chart ‘stand -‘for
student choice and praetlce ln palrs.

¥

o
L Use photographs of local scenes -to generate grdup ‘stories

{

(large photos) or "individual storles (smalI photos)

- Read-back sharlng as. chlld selects hls weekly best for'the

readlng corner

-

e Write a daily journal or diary entry.
., one sentence response or -question. about the child's comments.

. Collect a personal anthology of student s best stories and
make mlnl books for home and _for -the- readlng corner.
k] :
. Make\a class mini-book of all the student's response to one
thpme i. e The Sense of, Teuch. . v

- -
Then teacher wrltes a

* HE

\

hl like the feel of’ my mom's hands. When I bath she
scrubs my . back. Her hands are’ smooth and .warm".
A , - Mary Jane McKenzie, Hazelton.

i
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- Advanced Stages

) Match up ‘a student with a buddyiln a younger’ class. The blder
student interviews his or her buddy and writes a mini-bdok about

'“ﬁx hlm ot her.

T e ;-‘ =

== - Provide a controkged vocabulary list to the authors, (llmlted

-~

: %H. -

to the buddy's fnstructional reading level),

- Author reads the book td the younger buddy and’ leaves It with

the "btiddy, -

- Next time the author listens to the buddy read the book to
him or her, '

_ Ve erte a fiction mini-book for a buddy in the class or in a |

younger elass. . ‘ L ER
. Build student charts to explaln, describe, "or prepare for a
projeet.
- recipes . front :  back .
. Bakéless Cookiési Place cornflakes, ‘ggi'
2 c. cornflake crumbs|{mincemeat and nuts
3/4 -c, mincemeat in a bowl and mix .
-[1/2 c. chopped nuts ||up with clean hands. |
. |2 T, honey : Add honey, butter | ¥
- 11 T, butter : : and lemon juice,.
2T, lemon juice "{|Kread until blended,
Tome . confectioners’ sugar - ] froll hatter into .
: ~ 7 |]iittle baMs., - et
o . . - Il{approx, 1:T, each).
e Roll little balls'in} -
sugar. Refrigerate ,
10-15 minutes, Eat! .
< fleld teips . . . e

- science experlments

) Write mixed board and seat storfes. Rotate dally 50 that one
third .to one half of the class writes stories at sections of the
board, while'thc others write at ‘their seats., When finfshed, °
authors or friends read the'board storles aloud to the class.

. Interview writing and sharing, {(of -older students, ad flts,
ommunlty helpers, elders, etc,)

* Class newspapers, etc.' . il

5 . r | - . ffﬁﬂi;;:‘_.
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ok 7.3 Culturally Relevant Material : .
Pt L.
\5:

) Lole
als. ‘ et

o Followlng is a limited list of books, paperback books, and mate

.‘l}" hd related to Indian life with readability levels from pre-pricimer to late O
e Grade 2 levels, which were’ developed in British Columbia for native ' 5
~ students reading in the early Grade 1, 2 'and 3 levels, The content is .
g often locally specific but include themes, valueshand events. that are
g . . relevant to native chlldren and their families. . .
i ~ - > .
These materlals can supplement the daily productlon of‘ language \.
experience stories”in—-the-classroom. Since their content is tied-to a
very specific geographlca}, area, they aré most useful if" local mini=" ° .
"> books are also -developed. Such local readers are an excellent way to’ )
" get natlve parer;ts involyed in 2 team ‘ef fort -within the sschool. N e T
V. ‘-' e .o e i . ) =
' _‘. ;’ ) :_l.'., L) . ‘ Fd < -
\ - PRIMARY. READING. MATERIALS ON NATIVE LIFE "
(IO - LT } .
. Bella Bella PrePrimer’ Réaders by——Bnadley',and Karen ‘Hunt, Bella Bella ’ o :.;f
v Comunlty School, 1977-78 e - . . .,’J:.
! O _ ‘ - . e
’ Around Bella Bella - - o B A N
- Boats Around Bella Bella - ’ U o
. - . Colg to’ the Beach . ) ' R
ve o The Helicopter Comes To Bella Bella - ' ¥ -2
The Little Goldfish _ o ' . :
. . The ‘tittle.Herring . ' e ST
o - ‘ The ‘Months of "the Year in Be]kl\a Bella’ T : o
: ' The Propeller Goes Around and™Wround - h St
The Raven-and the Crow = . - o * o
Y Time to Fish CoL 0 L . . s
Where I Live - TN . L . S
o LI ‘ s
Bella Coola Mini B ks of ?:egends {contact Burman Henry, Supervlsor) -
- _ S‘chool District No. 49, B ella Coe_la, Brltish Columbia. ) \ v e
" . '%_ A s - . . . x. . .
Brute and His Frlends, ('P,ict'ure quk) by 30-‘5nn Archlbald, Coqualeetza ) :
Educatlon, Cultural Centre, Stolo Sltel Currlculum, Sardls, Brj.tlsh
‘Columbia - 1980. R Y .
g S e .
The Fish Line Magazlne (twlce a year), °T szll Board of _Educatlon, M. v N
. Curgyie, British Columbia. . . _ . [
- —4 oy 8 » 7 . - . a” . -
Halda Readlng__Book by Gli-:rma Lawrence’, Ketchl‘kan, Indlaﬁ Corpor‘étlon, . o.’\\ _
Ketchlk*an, Alaske, u.S. A., 1? ER . Lo~ = .
. . .
. .e . . . s . - . ."_. " ~ y I . g :’
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Y ® o i N - b ! - ¢ . \-‘ .
6; s ' i ;
P, [ U -




¥ 1
\ ]
/s
?
-

¢ ’

L4

Haida ‘Story Tell‘ng Time by Robert Cogo, Ketchlkan, Indlan Corporatlon,
Ketchlkfn, Alaska, LI S.A., 1979, ‘

The Indian ReadlngL Serles: Stories ani Legends of the Northwest by
Henry Real Bird, Karen Stone and Joseph Coburn, Series I, II, III,
tape, teachers manual and activity cards, 1977.

' 1 ‘/\

Legends -“of P'Sou-Ke and West Coast Bands, compiled by Sandra Laurie,
. Darlene George and Francine George, Sooke Region Historical Society
and T'Sou-Ke Band, Vlctorla, British Columbla, 1978,

‘Lhalha, by Beatrice Brovm, illustrated by ﬁmthur Hall, -Bella Bella

Communlty School, Helltsuk Cultural Education Centre, 1977.
Mahyegs, Three Stories. 7'szil Board of Education, Mt. Currle British
Columbia. *=* . . .
] ¥
Me, Bear .and The Baby, by Ed I:eon, éoqual“eétza Edycation Cultural
. Centte, StolosSitel Curriculum, Sardis, British Coldmbia, 1979,
_ ’ . A ’ —
Storles -About the Shuswap Indlans, by Jennlf‘er Dick, available through
B. CoToF lesson aids.
w\_:Sun, Moén and Owl, Books.1, 2, 3, Teachers Guide -and Worksheets, by
’-.~:_;,_$ Kar@n Clark, avallable through B.C.T.F. lesson aids..
Y e ‘
_ 57 % orlq:_and ﬁrtlcles Apout Us, by Squamlsh Students at Norgate
= - "/5ch0'€?l, cootdlnated by AnniSimeon, North Vancouver, 1979.
{'}z.,-”\ . ’
5?~ulk = More Storles and Articles About Us, by Squamish Students at
. Norgate School, coordinated by Ann Simeon, North Vancouver, June
Upper  Stolo Fishing (Grade &) Fishing mechods, eqsipment, and

- preservation, Coqualeetza Education Cultural Centre, Stolo:Sitel,
* Curriculum, Sardis, British Columbia, 1979, -

‘Wigwam Jales by Jennifer Dick, School District No. 2&, Kamloops,
) British Columblad 1973. .
L . b
W:ﬁENEC\ SKELKEL Newsletter, gaanlch Indlan School Board Administrator,
Saanlch Brltlsh Columbla. _
%
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7.4 Daily Readiﬁg Practise and Instruction

An examination of the two major criticism8 of a language experience

. based reading'%rogram are worth consideration.. This awareness prOvides-

for the addition” of other approaches € ensure a successful- total.

2

program. The weaknesses. include:

L) = (/’/“

¢ lack of enough practice reading material at} She child's own
fluency level and e

g, . -

¢ lack of a sequentially based skill develop nt program

. >

Experienéed teachers compensate for these weaknesses by using personally
developed materials or selecting materials from published reader and

workbook programs, There are, however, a number of teachers working
" with native children who have limited' teaching experience. - The

provision of an easy-to-follow published program is useful to ensure-

systematic instruction in the areas not covered through a language
- experience approach.

A basalyreader program, prOvides an excellent resource to the less

experiented teacher, because it uses a wide based and systematic

approach to reading 1nstructioru It should offér all of the following
components : :

¢ A learning management - evaluation system.
¢ Controlled vocabulary within student reading texts.

e Progressive difficulty of sentence structure in student reading
texts.

- a

e A seguential skill development program featuring a

Word attack
Vocabulary. -

_ Comprekension ’ .
Study -Skills '

¢ Supplementary readiqg materials, .

e An easy-to-follow teachers' guide,

33 . | \ .
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Basai reading . programs also provide J Wwealth of material: to the child
for reading practice. It is this ily pragtice which provides the
cemcnt” for the learning to read process. In ithe beginning, a child's

‘small sight’ vocabulary limits the ase of llbrj}y books to provide this

‘practice,  Consequently, the wider the\\quantlty of reading material .
available to .the" ch ild the more valuable the program

In "student texts, the teache“ provldes -for réading reinforcement,
stretch, and skili “development; through daily lessons. During the
childrens own reading time they have additional books from the Magic
Circle Library (Ginn 720) which match their ‘independent reading levels,
as well as the class collection of 1"nguage experience material collect-
ed in the redding centre. This wide ‘zction provides for the pleasure
of sharing, as children are encouraged to do palred reading with a
buddy. This process encourages. two students to'select a book or story
and share it while alternating shert reading turns. At first-the part-
ners take one sentence turns, then later one paragraph turns, in order
to keep the interest of the silent partner up, and "drift-away" down.

. After rehearsal, pairs can share their choice with classmates - one
areadlng, while the other turns pages .and shows the pictures - alternat-
-ing readlng, turns every few pages.

The' ﬂally practice - both Indlvldual and palred combined with the

* opportunity and responsibility to share with classmates - adds furthen
stimulus to the enjoyment of reading and the desire to grow' and improve.

7.5 Individual Checklists of Skills and Fluency Checks

L3

All basal reader programs«are subject to certaln ‘common criticisms.
Basal texts, as a result of publishing’ processes, tend to be:

e Urban oriented o
¢ Middle class ¢riented ‘
o Weak representatlons of various minority groups and cultures
® Paced fop language -able students. -

Teachers can compensate for these weaknesses by, preparing the native
student for new ideas and experiences, by using language experience to

provide local reievancy, by omitting certain stories, and by carefully
checking fiuency and completing a checklist of skills to determine if a
chlld may move into higher levels of a'reading program ,
Most reading texts are developed to match the learning pace of language-
able students. The freguency and speed of introducing new skiils,
vocabuiary, and concepts can lead to incomplete learning unless careful
recordkeeping is established. One of the most frequent experiences of
native students is to be "swamped by a sea of unknowns". These students
have learned a portion of what they've "been taught", but often the
teaching rolls on and on, ieaving them further -and further behind. The
distance between what is known .and what is taught snowballs, so  that
they are unable to organize themseives to iearn even a segment of what

L




they don't know|and partly because thepe is far toowmuch detail to
organize and mast::}. ]

b

*»

+

-f/ Charley Is A Pegrfect Example

In November his teacher Adecided he was ready to
read, /along with five dther children. He joined
hers in a bfsip ing alphabet and vocabulary

grodp. At first it/was fine. There were 5 letters

to/ learn (S-M-A-T-H)} and 5 words (run, jump; land, T
e, bali). In the first week he felt fine hecause '

e learned 'S-T#A' dnd 'run' and® '‘ball', Hi< teacher was

‘happy too. ' Y 7

In the second week his teacher added (CQO-P-t-I) and

(play-for-fiotherscan-do). All of a sudden Charley

had 7 sounds and 8 words to learn. He managed to

learn 'C - F' and 'play - mother - can'. '

i Then/the next week the teacher went on agail; 'Now 1
he had 10 sounds and 10 words he didn't kno+:

he sn'dwbal])‘had begun. Charley tried but ;-uldn't
//organlze himsglf and the ‘teacher didm't know:
. /

o/ " {1) What he did know and X :
/// : {2)° What he didn't know. .
//’ She became frustrated too, for he had seemed bright, a
VA but now he seemed unable to "KEEP UP".
. ;? ‘ - ~
Charley's teacher would have saved a lot of frustratipn for both of them

by listing the elements {or skills) being taught and checking to see

which. ones he had really learned. Her list for Charley would have
looked like this: . :

-

' -
i 7

s m a t h c 0 p q i | éte.
Charley V4 VA V4 v ' J('_

o
\

rﬁn jumpjand |the |balljplay fﬂr mother c%n do;J_;tc.

ooty [7] L1 17le ] 121

35 44 | \,

they need to know." This occurs partly becgdse they don't recognize what -

-~
e




Once this information was clear the teacher Would be less likely to

" cohtinue adding unknowns until the earlier learning was complete.

This picture is relatively ‘clear at a beginner's level However -when
older children have learning profiles with large numbers of skill un-
knpwns, the situation is further complicated.  Further progress is
nearly impossible until these unknowns are mastered. This 1s the reason
that thorough teagching at prescribed’ grade levels' often has little”
effect on'the weaker student. Untll someone determines the student's
previous skill holes and assists him or her in masterlng them, his or
her chances of improving are. limited.

P

This effect is also operatlve on the child's reading level. A student

. who has not mastered the vocabulary most frequently used in library or

textual reading (usually 80% Grade 1, 2, and 3 words) will be unable to
continue reading in more difficult materlals (i.e. Grade 5). Thispre-
vails no matter how carefully the teacher -introduces the new vocabul ary
of the "prescribed reader”.- Mastery of vocabulary refers to the child's

ability to”instantly read (retrieve) a word (in 1/5 of a second) and to
use the word sensibly in a spoken sentence. These two factors are good
indicators that the word is understood and committed to the ‘child's

permanent memory. It- also emphasizes the slowness of over-frequent

word-squndlng which interferes with meaning-

Two cueifht:iists of word frequency'are available to classroom teachers
to assist in Jdetermining the words students know. The first list
allows one. to estimate word recognition (reading), the second llst

provides a basis for estlmatlng spelling {writing).

P

. The computerized American Herltage List of Word Frequency, (1971)
available from the Lower Mainland Council of the International
Reading Association, 3216 West 2nd Ave., Vancouver, B.C. VéK
8. This list covers the 1000 highest - frequency words in print
- in order of decreaslng frequency to the Grade 8 level

s Ves Thomas, Teaching ‘spelling, (1979), Gage Publishing Ltd.,
Vancouver, B.C. - This llst'l:%i_ the wirds muyst. frequently

- found in prlnt in Canada. ,Th ‘ds are ‘listed in decreaslng
frequency ‘and include freguency _om% kool usage.

Many of the controlled reading series (far example, the Dale llst is
included in the Sprint secies) also contain word lists. These lists,
while useful are usually not graqu and word order varles from list to

:llst

' Cautlon is necessary concerning reader series which are controlled on

the basis of word sound (phonic) similarities. As pointed out previous-
ly, the initial reading exposure for the native child is cruc¢ial. His
linguistic background usually differs considerably from textbook (Stand-
ard) English. He may have to make a number of language shifts before he
can think--in the language of readers. - 0.

L
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anguage Shl?l

from

-

. N

r

me‘LanguaTe or Diaiet

to
|

Ciassroom Language or Diaiect

- to
I

"Primerese” and Book Language.

-

If another layer of artificiai ianguage (phonic control) is added to the
initial -reading experience, it complicates the process of learning to
read, so-that understanding may be virtualiy impossible.

//

R Examgie
"Pat got as sad as a winter sun."

-

Since ‘'meaning fis the message’ for successful reading, the use of
'phonlcally controlled readers as a program for native chiidren is highly
questionable. But a ‘thorough phonic program is a vital component of the
reading instruction a studeit needs to develop the skiiis of new word
recognition for independent reading. It should be part of any balanced
reading deveiopment program. .

Administering an informai reading inventory is one way of monitoring
stydent progress. Such monitoring is heipful in preventing students
from attempting to read material that is too difficuit, what has been-
calied "frustration 'ievei" materiai. The 8.C. L.anguage Arts™€urriculdm
Guide (1978)  establishes some- crlterla for scorirg informal
fnventories.  Further suggestions’ are "provided in Section 9 of this
resource book. The foiiowing diagram iliustrates one eXample of

Lok}
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, © pegrouping students based on the Ginn 720 mastery test for How It Is

. j , Nowadays. Some caution must be exercised in using such mastery tests as
' a sple criteria for regrouping as they may not accurately reflect
‘reading skills. ' , I

3 L

. ¥

T - . | »

Laura regrouped in
. parallel readar with
Peter (another series),
Mastery test - weak in
vocabulary.

.

- Yvette Joins .new gr‘oup
in level 10, "A Liza

Peter regrouped
to Start \\‘ithz/
]

in parallel teader
with Laura fanother

) . , an oral inw
) ..serles), Hgstery - : her {nstructivhally fluent
test - wgak in comprehension. : at that level as well as
-, / o mastery test for level 9,
- ! ! /,’ " I .
. . / ’
( ' ',f / *
/
f’r L]
"‘r{/ - - ol
/ +

Able ]iiaz rfgro‘iup;d

regrouped nto leve

into level % "Inside Dut”

"Inside Dut" +on page 62

- on page 62 wl:it\hébleland

J¥ith Ian and - another slx

* another slx children. )

S children, Mastery test . |

z o Hastery test passed,

‘passed.
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?.6 High Pleasure ' i
' \

There are sevepal approaches to learning to read whlch provlde a high
pleasure impetus and build positive student attitudes about reading.

All of these approaches .can be used supplementary to any basic progfym.
The first is a tedhnlque developed by Bill Martin Jr., and promotied\in
Holt, Ringhart and Winston's Sound .of Language Secfbs. It consis of

reading and continually re-reading high interest, catchy storigs, poews,

rhymes, and songs to the children until they are so familiar that "they
are able to: . .

(1) choral read them with the teacher, .
(2) choral read them with 'a group, and finally
(3) read them independently or with a buddy.

Thls technlque can be used with any high interest materlal and might o
well be'used with selections from the Indian Reading Series from the
Northwest Egae@tlonal Lab., or other Indian life reading series offering
short, high interest legends and stories. Tt also applies well to all
enjoyable nursery rhymes, ffnger plays, poems, jokes or stories. The
Sounds of Language Series itself offers a good anthology of this kind of

material. Since the emphasis is on enjoyment, the audience has the
answer, 5o if students are turned on, continue - if not, stop!

The Ontario Educational Authority has developed a _learning to read
television series called Readalong. It provides 10 mlnute video taped
programs featuring- several lively. puppets; Boot, Pretty, Grandma,
Elephant, The Explorer, Mr. Bones, Who Owl, and real chl;dren It

_introduces lapguage. in context situations and uses the latest video

effects for troducing --and reviewing new words. Readalong aiso
includes songs,>stories, poems, and jingles. as well as a teacher’s guide
with coloured pictures of the puppet characters. -It is.available for

.purchase from the Provincial Educational Media Centre, Ministry of

Education, Richmond, B.C. Although the cultural content and values
differ greatly from those of native ramiiies, it has proven very
successful and popular with native children in Alert Bay, Lytton, and ~
North Vancouver, B.C.
. . 4

A buddy system provides a great deal of mutual reading pileasure when
students within a class or between classes -are paired with younger or
older children to reguldrly share books. ~This process of sharing by
readlng and discussing has been credlted in a research study as
instrumental in fimproving’ the abilities of both students (and in

L]

] partlcular the abilities of the helplng or olcer student).

It should be emphasized ip this section. on. beginning reading that the
approaches for the native student, differ from early reading instruction

for the non-native student. The differences can be summarlzed in three
points: .,

-

Fan
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¢ The emphasis on using the c'hlldren's-own stories-as class reading
material (language experience) is amplified.d .

o Techniques which are highly successful with all children are
given prlorltxg

t

e The content of the total reading program emphaslzes large amounts '

xi of cuf%urally relevant. information.

~

-







8.0 IMTER READING LEVEL_SJ,,.,‘

< * :
- E * il : /-“:""\\. .
' The natlve students'’ a‘ttltude towards readlng Influences their growth
and success. Once ‘children have, succeasfully begun to read, each v

* teacher is respons’)le for stimulating the students continued Interest
in reading, while complimenting and challenglng the readlng skills to . .
ensure ‘continuous growth. , . N .
There are at least five basic components tp ﬁlannlng and organlzlng a- !
program of iristrudtion for the older native student, who has progressed
beyondgxhe early stages of reading: ~ .

Y ‘ | R
1. Contirue-oral language enrichment and expansion.

_ ) 2. Syéte&}tfc fnstruction in a widé-based reading
e program fitting the student's instructional reading
level and providirg for sequentiaf skill development.

Provision of ciassroom_readlng materials related to .| . . .
native life and culture té supplement the basal . -
* prograni: ) - ' y

- 3.

-
*\-..

4 Adequate provision for Independent library book R
selection and daily practice reading.

- \ 5. High pleasure reading experiences.

H . 8.1 Continued Language Enrichment: -

. . * - £
~ -~ . - b
- .

In addition to the ofal. language approaches suggested in the section on o
Spokén Languagey Section'5.1, it séems fruitful for_teachers (at all "
levels of the elementary school) to continue reading %o their children ;
twice a day. #rls practice is common inr the primary grades, but is
. often abandoned ! {in later years. Extending read-aloud experiences
~ throughout ' the intermediate years may ensure that language acqulsitlod! ;
and language enrlchment will contlnue o _ :

In order to provide this exposure the partlcular choice of read-aloud *
‘'stories and ‘books®shouTd hold high appeal for, the students and be sbove
the lls'tenlng and sp,eaklng level ,of the majorlty of students., Estab-
. lishing a reserved shelf .of ﬁfgh impact "read-aloud” books in’ the
= -+ library Erovldes quick and easy access' for teacher seléCtion.

- -, ‘

Ld




‘-‘ .

. . Now you've got it - . . S
S g , Oh - what -does 1t mean? ~

¥ —

| " N - 4
- The ¥ord Analysls Practice Cards published by Harcourt, Brace, Jovano-
vich Inc. are' another effectlve way to provide for language growth 'in

vocabulary. Each, of the word sorting cards lists 25 to 30 words, whlch‘

the ‘student divides’ Jinto 3 categories described on the card. When the
student is stumped, he uses the -dictibnany to assist him. Since the
cards (3 levels) can be matched to the'child's instructional reading
léevel, the child' is motivated to sort out the few "teasers"., The cards
are selff chegking on. the reverse side. The word sorting process
requires careful thlnklng reflected in student Interest and engagement
with the task. , e N
“There are seVeral°teach1ng practices used for word-recognition which
need to be altered and expanded for the linguistically different
student. These include out-of-coritext sight word flashing, single word
language master cards, and too frequent phonic'decoding. The difficulty
with all these practlce§ is the belief that the noise of a word carries
meaning (often rfeferred to ds word barking). It new words dre memorized
in isolation from either spoken or- printed-‘context there is dahger that
the student brings no meaning to the word when reading it. She or he ks
therefore apt to miss the- entire |nean1ng of the idéa he or she is

attemptlng fo read. . LT
r o . o -
' ' | 'y
AN _EXAMPLE TO TRY *
j’ ¢ Sound outs ‘ . a
y . . . Minakwaywaykumik
, :3 ‘ Min/a/Kway /Way /Kum/ 1k )

; ¥ell done - faster -

Well you ‘'read -it’,
b : surely you know?

*See bottom of page. .

-----------------------------------

*Mlnlkwayway kumik = drinking pla




*

. : y N ‘
All of these methods are useful tools for recognizing new words, but
practice must first be provided in context sr that meaning -is carried as
well as noise. Inltlaf practice can beé provided with oral phrases and
sentencés using word blanks during word flash drill and pictures on the
Language Master. ~ Durrell's Speech _to Print program provides a good

model “of «this™ approach. It Uses an“oral sentence contéxt, non-verbal

‘responses, and forces :students to be actively engaged in’ thought in
~ order to answer sensibly.

1 L]

The Cloze' Technique' is a useful méthoa for comprehension improvement.
~ This involves removing every 5th, 7th; or 8th word in' a story and
letting the student supply it. It can be done very effectively out
loud, by pausing in a storf'to let students orally supply the words.
The chosen word is usually cued by the preceding and following words

(Context,) The students' choice doesn't have to match the ﬁook s, but-&t
aust; .
4 ' N

e fit grammatically," . s - o ,
¢ fit the meaning, -and . *

Ls

Rt ¢ make sense. ‘ T : -

4
]

»

; When students demonstrate success orally, they are challenged o;appl;\
the skill in prlnted context. 1 .
' Examplet

' ihe;'never reached the , - lsla?ds Marra rowed and ’ ﬁ.

-ﬁl}son \ln the stern and the ti'* f:There .

wa§ R sea running, just enougle- - bring-the - —- ;_n,n '

! ' llttle_wavelets ~ flower, and the flpck
terns that seemed to & . them for a while © " like
.flowers, too, against ,sﬁ%; so Marra’ , but
her. (p. BZ,Qjell'Me Hew
the Sun Rose, Level II, Ginn 720) .

L

Alison only laughgh '

N

8.2 Systematic Instruction at the Child's Instructlonal ReadlngLLevel
In a Wide Based Reading Program ) -

4 I

The value of a basal reader in providing reading practlceland planning

for systematic skill development is great. However the reading text

must first fit the student's instructional reading’ level,. if the
» instruction is to substantially incréase reading growth. t

In the B.C. Elementary Language Arts Curriculum Guide (1978, p. 13) the,

desirability of providing instruction "at the student's level" {is
«reinforced, The authocs of the language arts guide also suggest that
providing a textbook more  than one-half a year above the child's
lnstructional level gnay have a negahlve effect on readlng improvement.

-
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guide another procedure is described feor teachers to use in determinlag,

The recently prescr bed Glnn 720 Program provldes the teacher with a
learning management system t# ensure the piacement of each student in a ”
text fittind his. -instructional reading level. On pades 49 to 55 in this *

& child's instructional readlng Ievel. This metbcd will be dseful when °
uslng other basal reader serles with confrolled wcrd frequency’

] Another’ beneflt provlded by most basal reader series is- the weaith of

ideas r daily lesson plannlng avallable to the’ classroom teacher

- through the teachers' manual. In spite of the skill development’ strands

built into most basal reader programs, . number of comprehension skills*
aré not easily. mastered by students.  When thinking (comprehenslon)
skills are dlﬁflcult for students.to mastery\several factors may cause

' Interference

N . o
. The particular thinking skill was not prevlously learned through .-

" ldstening’ Instructlon .
l - a
"e-The reading level of* the materlals used to challere thf‘thlnklng
skill does not fit the §tudent "
¢ The particular thlnklng skill was not focus on--consistently L
¢ _until mastered. It mdy have been aiternated jor Included _with a
: number'of other thlnklng skllls to be taught L .

* In the 1978 B.C. Language Arts Gulde under the sectlon "Suggested
Teaching Strategies", teachers'are encouraged to try the listening-
readlng,transfer Lesson The two principlies 6f thls lesson ares

(a) The teacher sets very speciflc purposes for llstenlng and
'readlng These purposes .are based the {learning) outcome
. * listed unger the approprlate listening and reading(goals
(b) The students are asked ?for example) to listen for the maln
idea just as -they are-asked to read for the main idea. This
wiil help students Understand the, similaerity of the two
processes. ), _ . o el

.‘ ~ 7

-

The.major weaknesses of basal reader programs for native students are

. the ~lack of cultureily relevant material and the 'inclusion of a great
. .numbel* of experiences which are entirely ‘unknown to the native chiid.
" The sensitlve classroom teacher can cOmpensate foi these faults by:

is
¢ providing Interestlng lead- In Informatlon, experlences( and
preparatlon for ‘stories whlch are outslde the student’s - own
experlence T - . oy

-

] omlttlng totally Irrelevant selections.

-

] uslng culturally relevant reading material frequently to *supple-
' fient the program. .

Pt
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. and urban-bdsed selections are weaknesses which need to be recognized

In supmary, the strength of a wide based reading program includes
sequentlal skill development and provision ¢i a quantity of varied read-
"ing experiences at a controlled reading level, plus the valued resource
of a well organized and easy to fcllow teacher's guide. The lack of
‘culturally relevant reading experience and the frequency of irrelevant

and compensated for by each .classroom teacher.

8.3 Culturally Releuant Materials - T e

¢ - ) -

There s a great need -in the classroom f){! the provision of reading-
material dealing with rative life, cultures” history, current affairs,
and fictlon to balance the huge amounts of books, magazines, newspapers,
etc., that deal with non-native lif.: in thg school and community. Until
recently the existing books and materials about native lifg were written
at such a high difficulty level that their usefulness was limited to
picture and caption reading. However in the past Five years there has
been a great increase of published books dealing with pative culture. A
significant number of these are quality bocks written at readabLllty

levels of Grade 3 through Grade 8. 1In 1977 the Government of Canada’s -
Department of Indian .Northern Affairs published: an annotated biblio-°
graphy of books on native life titled "About Indians, a List of Books,

4th Edition". It divides the books intn groups from Grades K to 3, 3 to

* 8, and Grade 6 and beyond for easy reference. This blbliography

provides -an excellent referénce for school librarians who are planning

to -expand the native culture content of their collection. Appendix C+of
of this guide is a list of books on native life and culture which could
serve as another ‘ordering source for teachers an¢ librarians.

-In_addition to- publlshed sources- of ~information about Indian life and
culture, many classroom activities-produce student-mage reading nfaterial
and media reflecting the local community. This is language experlence

wat its most sophisticated level. u

Another source &f information about I~<ian culture is the native currf-
“gulum materials which are belng locally developed 1n British Columbia.
A list of these materials'is on pages 31-2. Although these materials
rely on mutli-media approaches as well as print, the high interest and
ease of readability of the printed information. make them extremely

- attractive to students. * . -

As emphasized in the 1978 8.C. lLanguage Arts Guide,. an Integrated ap-

proach to developlng language arts skills is vital.. Using thesg locally
developed materia’s thematically with the whole class or a portion of
the class, provides an excellent opportunity to practice language a3tt
skills while studying a.unified theme.

LI .J,‘
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- 8.4 Independent Reédlng and Book Selection

T

The énﬂoyment'bf reading in library books, magazines, film strips, news-
papers, etec., Is the real goal of a child's learning, to read.

There is iittle point in learning how to read, however, when there is
iittle for children to seiect, because there are very few library Books
within their reading level. Until children reach a late Grade two flue-
_ncy, this limited choice is a real probiem effecting independent library
reading, Fortunately during the last five years, greater numbers -of
wordless picture books, read-a-long taped books, and low word-load books

have been published. which provi a broader range of choice to young.
readers. - ' o

The essence of a successful independent reading program in the classroom -
is the provision of. ample time for careful book selection and daily time
for students to read and enjoy their 0h010€8-

Some classrooms provide this time and practice through Unlnterrupted
Sustained Siient Reading (U.5.5.R.). Twenty to forty minutes daily are
scheduled in a fixed time slot, so that all students, the teacher, the
aide, etc. are reading self-selected books. " Some schools have actually
selected.a cooidinated time siot, so that ali classes, the janitor, the
_secr etary, and the principal are reading simultaneously. This-time is
devoted exclusively to reading and no other activity takes piace.

During book sclection, there are always students who find it difficult
to find a book that fits their interest and their reading fluency
level. These are the students recognized as page flippers, library 1
traffickers, and 'nuisance to your neighbour' types. The prvblem has
r’ten been compiicated by classroom practices which gave the message
that everyone ought to™be in the same difficulty of book (s prescrlbed
grade level reader)? . { .

There are two classroom approaches which can change that message.

(a) The 5 finger ruie

-

When berinning library book selection With the class, empha- .
size again that a book must fit its reader. Ask the students b
to check one fuli pa¢ of print after they' have chosen a
book. Have them put up one finger for any word they wouid
have to sound or puzzle out. If they use all five fingers on
one hand, the book is too difficult to be used for independent
reading. $or students who -have avoided reading and picked too
difficuit books in the past, this wili require repeated teach- ~
er reinforcement. During the first weeks students’ choices
need toa be 2arefully checked before they leave the library.
» If they are stiil not using the five finger ruie, teacherg™can
assist them in appiying it to seiect a suitable book. < This
«&% wiii require monitoring for several weeks to be syre the
message is cliear.
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{b) Classroom mini-libraries

Select from the school library or the nearest public library a
choice of 15 ~ 20 books, aimed at the readers who have the
most difficulty 'selecting accurately.- In other words, pick
easy-to-read books so that if students insist they are
finished, you direct them immediately to their mini- llbrary,
rather -than lose them to a library search. When' stug;ntS-
J realize. that what you do and what you say convey thefsame
‘ message, they begin to choose more thoughtfully.

These particular students will be choosing shorter books to
match their independent fluency level, s¢ that they will
finish more quickly. It may be useful to allow them one or
two extra choices on library selection day. 1In respect to
"too easy" books, students may try this a few times, byt if
they're actually reading their books, the choices probably
match their independent fluency level. ” In this situation, it
is far better to err on the too easy side than too hard, for
word repetition is the glue. that provides permanent learning
of vocabulary.

8.5 High-Pleasure Experiences .

Foremost among high pleasur§ exposures 1s the daily experience of being
read to by the classroom teacher. A variety of read-aloud experiences,
reflecting the whole range. of reading choice, will provide the
foundation necessary for understandirig the elements and qualities of
literature. In addition the response of a student to & particBlar
author or topic may establish the beginnings of his or her own personal
taste Ianook selection.
»

A reference to taped books has been made several times in this gufdee
They are clearly one of the most popular reading' experiences chosen by
native students. -Such taped books appear to have a ditzect effect on
reading growth and iibrary use. The individual packets include:

. One copy of an attra&tive llbrary book and -+

¢ One cassette taped scrlpt of the exact story, with slgnals for
page turning.

e """“-v-,-‘-_.. -

Also avallable are:

¢ Filmétrlps of the illustrations and
"o Multiple copies of the text.

———,
———— ——— e

Following is a list of,selected publishers, producing read-a-long taped
books: ..

Coronet Instructional Media Ltd., 200 Steelcase Rd., E., Markham,
- Ontaric, L3R G2

.
4
.

47 .
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. Educational Enrichment Materials - Administrative Information
- "« Media, Educational Aids, P.0. Box 86704, N. Vancouver, B. C.,

3 o V7L 4.2 ’
. Ginn & Co., 3771 Vlchyla Park Ave., Scarbsvough, Ont. M1W 2P9

Nel ,on-Bowmar, 81 Curlew drive, Qon ‘Mills, Ontario, M3A 2R1

Visual Education Centre (Enc. Brit.) 75 Hofher Ave., Toronto,
Ontario. '

Walt Disney Educational Media - McIntyre Educ. Media Ltd., 30 ;
Kelfield St., Rexdale, Ont. MW 5A2 .

Weston Woods, Box 280, Station 4, Weston, Ontario, MIN 929
(*featurlng Caldecott & Newberry Award Books & Stories).

'l ’

Sngfing is another valuable way to provide a reason to read. The buddy
system involves selecting an older or younger' reading partner from
/fanother class, and listening and reading together/on a regular basis.

/ / '
; The organlzatlon «of both classes takes careful plénnlng and monitoring
, by the teachers, but it offers tremendous enjoymenﬂ through readlng, and

/////' is well worth the organizational effort. i

For natlve childrenan influx of traditions and culture can add to their
S/ «,' self-esteem and bring enjoyment to the entire class. There are a vari-
”%'ety of choices at all grade levels of storigs, filmstrips, and taped
“ books representlng the legends and hlstory of native people in Brltlsh
Columbla. -
Other high interest reading activities Include student wrltten puppet
shows, mini- dramas, and student *written radio’ pxograms. Students of all
agés enjoy taping stories and books for younger students. Also many of
the language experience and student-made curriculum activities provide
reading pleasure. - '

(i ’ &
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g 9.0 THE DIAGNOSTIC TEACHING OF READING
i ;
- . i . .

In order to provide-an appropriate reading program for native Indian
students their teacher must contlnually ask questions. These questions
could include, among others, such things as: (a) Is Lee Ann,' for exam-
ple, reading the correct reader?; (b) what kinds of assessment proce-
dures should I use to determine her strengths and weaknesses in read-
- 1ng?; and (¢) after deciding on a reader, what should I do to be certain
my choice was & good one? The answers %o these and other similar ques-
, tions can be changed from maddening to manageable if the teacher follows

“a diagnostic decision-making model. The steps of such a model are quite
straightforward. They are: '

>

#

(a) Look at what you already know first;
(b) Listea and look carefully at*what and how the student reads;

(¢) Based on the information gained in steps (a) and (b), estimate
reading level; '

(d) Use this estimate as a starting point when administering’ an

informal reading Inventory or standardized diagnostic reading
test; : .
(e) Design or select reading material based on assessment.decl-

sion. Try a lesson or two based on' tentative placement
decision;

« {f) Make grouplng decision and monitor performance.
Each of these steps wlll be dlscussed in more detail below. 1In order to
do this we will attempt to make a placement decision for Victor who has
arrived at hls new school as a "Grade 5" student in mid April.

o

1

Look At What You Already Know

—_———

# The, previous teacher had placed Victor in a grade 5 reader. No
other information arrived with him to indicate whether he was
reading at that level successfully

o A Gates-MacGinitie Reading Test Score was forwarded as well.
Unfortunately only the grade equivalent score was included. This
data suggested that when ccipared to other students on this test,
- hesscored at a grade level of 3.8. This data is very mlsleadlng
as depending on the level of test taken (unknown), Victor's grade

D S 1:
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éﬁui;alent score can change conslderably.’ Since our purpose here

is.only to estimate where to starct teésting on a diagnostic
reading inventory we will use this information as a crude guess.
\ " ’

. . i . \

L

o P .

Listehn And Look Carefully At What And How The Student Reads

-
-

e Sometimes it will take "awhile before either the Learning Assist-
ance teacher or the classroom teacher will have an opportunlty to
administer a diagnostic reading test. /

e The clas§room teacher,~ in the first two days, listened to Victor
when he read. It was noted that Vlctor,was not afraid of books
an¢ appeared to like to read. The c]assroom teacher estimated
Victor as a late grade three reader.

i

' , : _ /
; Estimate Where To Start Testing

-

Based on the available information, Victor's reading level for

- assessment purposes is estimated to be "between the last reader in

grade 3 and the first ‘reader in grade &,

. . r

v

Use This Information To Start Testing

= .

e In this case the program the classroom teacher is using has a -
self-contained informal reading inventory. Since the-available
estimate of reading level 1s very crude, the Learning Assistance
teacher (or classroom teacher) decided to start test one level
below the estimate. The following were Victor's results:

Grade 2 Late Two ~ one error
" o - 90% score on comprehension questions
Grade 3 Early Three ~ three errors
- 85% comprehension e
N ¥
¢
’ 50 60
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*indicates Victor is
" . reading at late
. e _ _ grade 3.

Late Three - five errors - -

. - 75% compréhension
’ Grade & . Early Four - seven errors .

. , = 50% comprehension

. 1 )
“le
Try A Lesson Or Two B
. - /

. For the first few “essons, the classroom teacher wlll want to watch -
1 . Victor quite closely. Test information is not aiways accurate.
Students have been known to reag more poorly.in an ‘Initial test
" situation than they typically read. Continue to use the flve
finger rule of thumb and watch for signs of “this Is too easy" as
well,

-

]
Make and Adjust Placement Dec}slons

-

_Frequently there is a student who's instructional level does not fall
within the range of-any group. Since foir 'groups 'stretch the limits of
y claséroom organization, Winslow is assigned to the group just above his
range. Groups are rarely homogenous, so that Andividualized skill
instruction "is often provided for specific students. When specific
planning and- instruction are developed,for other student's needs, then
an ‘individualized program suiting’ W:nslow—s~Insggggglgggl_geggs/hecomes
an Integral part of establlshed classroom practice.
The weaknesses of grquplng,for reading instruction are due to related
practices which are not necessary to the grouping process. When teach-
ers are alert to these weaknesses, they can be avoided without couiiter~
acting the many positive results gained through grouping. One of the
most damaging practices associated with. grouping is :related to teacher-
attitudes, which value advanced readers and devalue the less advanced.
This is commuynicated in direct ways by the naming of groups, the grant-
ing of special privileges, and by using higher or lower interest mater-
fal with specific groups. It is also Subtly transmitted through tone of
volcs, attention, preparation, or Toom position, etc.’ Obviously when a
teacher overvalues advanced readers, the message is communicated to the
children.

= "
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One approach which worked successfully to dispel these attitudes was

developed by Tom Boulier, reading consultant in Prince Rupert in 1969-71

for use during early eptember class discussions. Teachers, organizing
students into 1nstructlonal level grqups, explained it this way:

"Tomorrow, we will be starting our reading program.
This year you will be in a réader which is comfort-
able for you and fits your own reading level. You
will be with others who also fit the same book
rather like the §.R.A. Kits most of you have used.
There will be several groups, each reading different
books or materials: The important thlng is that
your book really fits,. ¥ that you can’ improve and
grow in reading ability.  Its rather like good run- S
ning shoes. If they'fit exactly, you don't trip, -
stumble or fall, you run your best. You would never
want shoes which were too long or too short because
you wouldn't be able to run well. _ -

#ell, its the same way. with booksl It's important

in this class that we are in different books at
different‘tlmes It.is not importamst which book you
are im, only that your reading and class work is
done extremely ‘well at your level, so _that you grow
and improve throughout the yéar."

\ T E ) %

. Constant Honltorlng of IndLyldual Student Performance
" . Is Necessary Jo Provlde Further Teaching Information

B - - ° .
In order to follow the evaluation prooedure recommended In the 1978
B.C. Language Arts Guide, a teacher needs constant feéedback to determine «

whether - what she -has taught has actually been learned. When using
prescribed materials, (developed primarily for middle class, wurhan
students, speaking Standard Epglish) with students -who-have linguisti-
cally and culturally different -backgrounds, the need for specific feed-

back is extremely important. If the reading program involves supplemen- -

tary textbooks and materials that don't lnclude management and skl1l
evaluation systems, then the need for a teacher-based system 1ls
increased. . : .

In basic terms, everything a student says, reads, writes, or does
proyldés iaformation to the teacher about:

‘& What he does well, and
e What he is.unable to do

A flnely tuned ear and a flnely turned eye are -probably the most useful

toods that a teacher ‘can develop. Excellent class programs can be

-
L
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developed solely ?npm anec&btal index ‘cards noting the problems that .
particular students eqcounter during class work. .There are always clus-

, ters of students with similar needs so that most insttuction can be
provlded in a group settlng.

. ) w )
N
' MERLENLEWIS
- ' ‘ \ L]
Nov. 20 -|Runs over punctuation
a Noy. 20 -JStops ébafnd of line
R Novo23 -"Eye swing still slow
. Nov.' 6 - Unable_to understand sequence.. J| - - — = -
) “‘ . In story, past first event
' " Grouped with Mary, 3im, Abel
(oral group;.ordering
sentence strips
- ¢ 1 " i
- ) If index ca}dq_ylth each child’sTname are-easily avallable to the teach-
* er, notations can be made at the moment of discovery. Later in the day
. & review of these cardqﬁprovldes individual and group lesson planning
- direction.” .1”8 skill groups so formed, contimue together until mastery
is achieved” These classroom programs built,from the actual needs of
the .students are often more effective than general textbook skill
programs. - _ - .
- ) 'Another,lmportapt procedure, for the teacher who is carefully monlfbring
' . ! student skills and performance is to checklist new information and new

skills whenJthey are introduced to a group. This practice emphasizes

the difference between what is taught and what is actually learned. As

new information is introduced a precheck provides information about

which studentg know specific facts -or skills and whlch students need
_instruction. fInstruction,is then tailored to those who ‘need it. When
“*instruction has been glven, a post -test or re-check is given to see

exactly which studénts have mastered the information. Re-teaching by _
¢ means of an alternative approath’is then provided to the students wha do
. not demonstrate _mastery. .

-

-

T . ]
- -
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A : Examples:
|. s i &
Pre-Test i <N "
- CHEQKLTST ON LOCATING . )
WORDS &.WORD MEANING '
! -
; IN THE DICTIONARY
Dec. 1
. Meaning in
| Instruc- Alphabstizing Using Key Words Context
tional |{Stu- Letters :
Organiz.|dents| 1 | 2} 3 [ & ) Morels lst Key | 2nd Key
Group 2 1 |V ViV v
11Group 1 20.. v JT sometimes} ., ~
lerop1{ 3 | - ) R
roup R -
crosp 2 | & |V V|V ' - B .
Excused 5 v / \/ \/ \/ \/ $/ \/
Gr_ouﬁ 2l 6 |V v ) .
Growp 1| 7 v
cop2| 8 |VIV] . °
Group 2 9\/\/\/\/v v
crowp 2 | 10 [ |V |V
[ P .
- w,
T 1
- / A
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;) § 1 - .
¥ '
i N
‘. R .. Re-Check'’|
" CHECKLIST .ON LOCATING
WORDS & WORD ‘WA
IN THE BICTIONARY ,
Dec. 10: . s : . ,
. TN, Meaning in
Instruc- Alphabetizing Using Key Words Context
tional {Stu- ketters \ )
Organiz.jdentst 1 { 2 1 3 T & | More] 1stiKey | 2nd Key [ ™
B e ~ E .
1Student o N
Student ’
Tutoring|- 1 | v |V V|V v v J; sometimes.
afsape #" . 3 N 'r-“'- T ®
Reteach 2 \/ v 4 . ’ \'/ .
Reteach | 3 |/ JIVIK [ \/
exeused | & |V V[V AV | | V|V
lexused | 5 |[V{VIVIV|V | -V v j
Excused | 6 ‘\/ v ‘/ \/ “/ -.,‘u/ ‘/ .
Individ.| 7 v \/ sométimes
Reteach | 8 |&/| V| V|V ] W
. : » .
Excused | ¢ | VIV VIl V | V( v JA
Indgivid.[ 30 |-v/|V vt
,/
‘ =
| ¢ " gt ! .
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. 10.0F WRITING - . ¢
‘ ' . " . B
- - ’-
" Organizing a program of writing for native students involves selecting

highly successful teaching approaches while® avoiding. techniques which

are less productive. The classroom teqsher is responsible for provid-
ing: £
& vt [ ) & hd

"ﬁ?p

1. Strong motlvgtlon’ip write,

) N
. I . - i .
. N 2. Frequent ohPortunlty to practice the skill of
: ¢ writing, i :

3. A wide variety ﬁ?gﬁf%tlng exper iences, and

o 4, Dlagnqstlc'anélysls of the written language skills
needed by an.individual. or group, followed by .

fedching that focuses on particular gkill needs : N
¢« |* until mastery occurs. - I Ee

- -

~~ « complex “and difficult challenge to each student.

In-order to motivate children to write, there must be a clear reason to
write. The child must draw from a 'wealth of interesting first hand
' experiences with clear purposes for recording and sharing those experi- \
+ ences with others.  The language experience approach may provide an .
-« " initial exposure to writing as students, through the teacher, convert
their thoughts -and' speech into print. The exténsion of this language
experience approach from captions and chart stories to-advanced. levels
of composition is vital to writing' success for the native student.
E] . . . '

p 10.1.1 - Pre-Writing . ‘
. g' ‘ i
. From the earliest atteppts to cqnvert ideas into written form, " many )
% native Indian students need a stimulus to motivate their writing. They

flndﬁfhe,process of writing slow and complex¢” In order to break’ through
the reluctance to write, the teacher must prijvide experiences to stimu-,
-late ideas, and encourage thd desire to share and create. ff/,

f

! . 1 g

’
- 1 i
)
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" {,' 3
The stlmulus can be provided through planned in-schpol experiences or by
capltallzlng on rezl fife experiences as they occur. Occurrences which
contain a high level of feeling (burning issues) are particularly suc-
. cessful in unlocklng the flow of written language. The use of Jitera-
% ' ture as a stimulus is also extremely wvaluable. It provides. ideas,
. language modelling, and form which can be used to focus student interest
a, . and proyide specific input. Linking the task of wrltlng to real life
P _{adult) use of writing provldes an additional stimulus.
It :*_ l .
f*Duf&ng the earliest stages of writing, the teacher's contribution is
= wvital in the 'preparation to write. The interest and information that
ﬂgf the teacher focuses provides the thrust to. students' interest. This
holds trye whether the writing is informative, descriptive, or creative.

Loy on
R s b

. . List of Motivational Techniques

U, ’therature based
' ~ v - o {Ise of content and specific Ideas to "plggy -back* writlng
¢ Finish a 3/4 read short story -
& Imitate the' forms ov styles of selectlons
¢ Provide Earratlon for wordless picture books

Pictorial based (photographs and pictures)
. ¢ Describe the scenes, events
-t ¢ Predict outcomer °
’ ¢ Comparing and contrast
¢ Sequence etc. from multiple pictures
: - T v
o Comic based : y
' ¢ Covér the balloons and write own dialogue
. ¢ Write one liners for each frame of wordless fomlgs
y - (Doug Wrights Family, Nancy)

Real life based , . -
s Interviews
-¢ Buddy books ~ .
¢ Describe an exciting event . '
¢ Sports reporting
¢ Ciass newspaper*
¢ Diaries o
¢ Give opinions on burning issues

j ¢ Tape recorder based !

[ ¢ Notetaking from audio sequences, followed by collaboratlon
" . in a writers' workshop .
> |- " ® Self dictatlion >

f. Media based .
S ¢ Themes - Scripts, etc. _ !
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10122 Post-wrmng :

N,The outcome of most wrltlng experiénces should involve d1§play, reading,
This process of sharing has
It is extremely important
that the outcome of the writing experience have a potentially authentic
A partial list of techniques to

;o

] -

or publication of the student’s efforts., .
unlimited value in promoting student writing.

audience, besides' the teagher.
encour age sharing follows:-

L=
o

? & . F é(
Q\EDard authors '

X -

One segment of the class (1/3 to, /2) s assigned to chalk-.
~° board spaces 3 - & feet in width.: ther students write
‘ . gg%;;hal at their.desks. Each board aut reads his com
plared stery to the class at some ti@e du

ng the day. The
groups are rotated each day so that all stydents become
. board authors over a 2 - 3 day period.

a|:

oy, -
o - @ Bulletin Board Bests \
i Each chlldikeeps a folder of his week's writing efforts. One--
Friday each studént selects his favourite for posting the .
‘following week. (Class or hall posting.) <
+ - 9 ., ’ <
s o Class Authors Anthology Eéf
L Students choose their favourité 'story from their whi Ing "
- . folders to be self-illustrated and Bound in a book for their .
" ciass readlng centre. ‘ 5 . >
' & Home anfholobz - SR - L .
~ :Each student's gavourlte story is copied onto a ditto stencil,
éﬁ% illustrated, and.run’ off to be stapled as a class. set to'be
' taken home and shared wlth parents: «~ ¢
A LI o /s
¢ Interviews and Buddy gooks L ‘ »
| Children in one class or between two [classes are matched to
! interview one another. They write a book .about their buddy,
éﬁ jdlustrate it, and share'it with that person.
) ) Dlary resbonses . . )
h £

The teacher responds to each dlary entry w;th a one line writ
ten comment or 'question.- The following d@y the child  writes
her answer.before making her regular diary entry.




v letters to praise or protest -

Children are encouraged to write letters of opinion related to
current events in thelr:communlty, or to respond to literature,
advertising or media experiences (burnlng Issues)

<

s Scripts to_perform

Puppeffy, minidramas, radio and television/scripts are prepar-
ed, polished, and performed for other classes.

s Group song=wr1t1ng

Students sUbstItute their %own words (lyrlcs) for a well known
" song. The teacher provides one or two- start;ng lines. ¥ After
wards the children prepare and perform it for other classes.

- 2

. 40.2 ‘Freguent Oppurtunity (Building Confidence)
. ' ‘ LT ‘ '_ -

One of the keys to ueveloping éuudent writing skills is the daily prac-

tice of writing., At first -this may be done by studlents dictating their

ideas to the teacher who acts as scribe for the individual or group.

This language. experience approach soon Pequires a selective tgacher’

withdrawal, as the child 1s encouraged to record his own' captions;
labels, and storles.

This transfer perlod from teacher to child provides the prime opportun-
ity to build chlld confidpnce. - The mechanical process of K changing
thought into print often feels éxtremely slow anu laborious to the
child. Skills such as printing, spelling, and handwriting need to be
practiced in context until they dcan be used effortlessly. Only then
does the child feel comfortable in setting down ideas. ,
There are several practlces which assist the child in develoolng this
confldence-

-

e Sentence building. from word cards
aragraph copying
' Teacher or student to student dlctatlon of
\ {t) single séntences or . ;
“ii) paradraphs
e Self dictation with a tape recorder
e Class word helpers ,
o Spelling blanks in stories
1 # Personal and class spelling dictionaries
) \Tlmed paragraph-reproduction




" e Sentence building from word cards C A T

[ . n

-

Each child has her own envelape or box -of word cards. : After

demonstrating how to buiLd a sentence on the overhead projector, each
chlld "is asked to zeproduce the sentence at her own desk. The cards
should be en 1" x 1/2" tag board and limited to about 50 total “at one
session. Group vocabulary-can be dittoed ontp tagboard and cut with
the papercutter. When,the children know how to build sentepces .with
meaning, they are given a fixed time and asked to see how many full
sentences they can Build before the stép signal is ‘given. (Caution.
When sentence building with, later vocapulary, be sure to include the
most frequently used words from any- controlled list, i.e. American
Heritage's first- 50, These” are servlce words whlch hold a sentence
‘togelher.) . ‘ : -

o ., \ ‘Example - .

- \, . -

(the) (of) (to) (and) (a) {in) (is) (1t) (you)
(cards) -

(that) {he) (was) (for) (on).(are) (with) (as)
(1) (his) (they) (be) (at} (;ne)‘(have)
(this) (work) (or) (some} (other) (word)
(time) (some) (other)‘(people) {number)

3 Mingggs - . f

He has a number.

Some people have thls word.

It is time to be at work.

They are ... - .

s - Score 16

- 1Y

 Polnts are given for each word ln a senEence making sens2. Each child
records his own score each day and tries to improve it.

o Paragraph _copy ng -

In order to lcosen up the child writer and get hlm to note form,
punctuation. capitalizatlon, etc., he is asked to reproduce a brief
paragraph from his reader or from a chart story. These paragraphs
are teacher selected intially and child selected once the process is
well understood.

Posltive marking is used by counting points for each correct word and
adding points for each correct capital, indentation, and gunctua-
tion. {A tlme limlt is useful to encourage speed in copying.
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e Class word helpers

o Dictation '

One of the best ways to break through the reiuctance to put ideas
into print is through teacher or student-~to~student dictation. At
the beginning stages the teacher selects and reads short simpie
sentences from the studeants' own readers.

" Students are asked to: o :

=~ Listen to the sentence - .
- Echo the sentence.aloud .
~ Print or write the sentence -

Scoring is done by the teacher. using positive marking. Points are
given for each correct word, capitals, and punctuation. The chiid
records his own score and attempts to improve it daiily. The sen-
tences should never be above the child's instructional reading levei
and may be below ib, especially “when introducing dictation to the
students. ' F - more able students, whoie paragraphs can be dlc{‘ied,
once compet 2 In single sentences is secure.

Another dictation method offering far more creatlve posslbllltles is
self-transcription on the tape recorder. In this approach, the iiﬂn
dent records his words and thoughts rather than writing them do
Later he transcribes his recording ve. :lim, using the replay and
pause buttons. This unlocks the flow of ideas which is often hamper-
ed by the mechanics of spelling, punctuation and grammar.’

All of the above methods -are limited "in their effectiveness to
removing the reluctance to write, caused by unfamiliarity and fear.
They would be discacded - once the student's writing reflected a
comfortable competency. ' '

- 1 [

By designating one or several students as class word helpers for the
week, the student who needs to spell a partlcular word can  have
immediate access to help without depending on tge teacher. The word
helper(s) can be class or teacher appointed. '

T

¢ Persoral and Class Spelling.Dictionaries

L]

By accumulating the words which are either requested or misspelled in
student work and alphabetlzlng them, needed words can be organized
into a "dictionary foriat",

This can be done either by an’ individual or by a group. If each
student has a personal dictionary, a scribbler can be tabbed with
alphabet letters and new words added each time they are needed.
Since this process.leads to a 1ist which is not alphabetized under
each letter, a card file or joose leaf arrangement is often used
instead.

: B 7i
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Spelling blanks ‘ }

One of the greatest blocks, to thought flow fn composition is
overconcern with spelling. This happens when a child 'is interrupted
in the midst of an idea, because of a word he is uynable to spell

- automatically. When she pauses too long, he or she actually loses

the train of thought and is unable to sontinue the idea or story.

Ls

A teacher can direct students to use the following procedure when -

there is spelling they are unsure’ of:

- Put down the letter they think the word starts wlth,
draw a line, and,
continue writing the composition u..c11 finished.

o

- Then go bdck and complete the word blanks using any of the
spelling aids available;
. class word helpers
. personal dictionary
. class dictionary
. regular dictionary

PO

Examplé:

When I reached the top .of the cliff, I looked down nd
s with fear. Below ine was a 100 foot drop and
the cllff I was on was undercut.

L]

T

Time paragraph reproduction’

All of the preyious methods have been directed at breaking through

blocks in the mechanical process of writing. This final method is

directed at increasing the speed of transcribing.

A short paragraph 1s selgcted by the teacher and reproduced in print ¢

or handwriting at .he chalkboard or on the overhead. Students are

"asked to prepare their bodies, pens or pencils and paper to reproduce

the paragraph as often as possible during the time limit. A signal
to begin is given, followed by a signal to stop after a reasona@le
period of time. Total words are counted and recorded each time.
{The total paragraph word count Jis given to, aﬂsist students “in
counting. Yoo ,

The time period may be altered in length or held constant for record .
keeping. An overemphasis on speed sametimes leads to deterioration
in handwriting quality. Therefore, this® technlque is’ frequently
alternated with lessons, which stress quality in handwriting or
printing. ’

Ls
L
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10.3 ° A Wide Var{ety of Writing Experiences -

r

. Once ‘the child has experienced increased ‘ease in writing, he needs daily
practice to develop his general writing skills. This practice tends to
refine .and develop new writing skills, concentrating on the art of
communication. The student's dally writing experience should include: .

e Dlary, caiendar, or, journal writing o
(a) Descriptions and reports or
(b) Imaginative and creative writing.

The writing experiences which are'planned and stimulated by the teacher

* should include both prose and poetry.” The sélection of a particular
form should.be f0110wed by several days of concentrated attentlon until
the level of skill lncreases.

Followlng is a suggested llst that provides 2 wide variety of writing
¢xperiences to encoyrage the development of specific writing skills: °

. Prose .

- * Note taking

* % Diaries, calendars, journals
* Stories , :
* Reports . .
" * Letters . R
* Advertisements

¢ ¥ Scripts

. * Speeches

Poetry Coe .
" * Free verse '
v * Rhymes
* Songwriting '
oo . * Haiku-Cinquain, gtc.

- . In selecting experiences from this list and stimulating the reason to
write (the messagel, teachers give students ‘daily opportunities to
Increase their writing skills. Pridé in improvement is a further
motlvator to the developing student aythor.

. 10.4 »Diagnostic Analysis and Focused Teaching >

-
-

Experience as a speaker and as a reader has a dlrect effect on written
language. The ability to compose tends to 1ag behind reading levels at
least one half-to one full year. In other words; a year six student
reading at an early four level is apt to write stories using vocabulary
and sentences of the year three level.
: R ¢

-
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Teachers who are unaware of this effect may become discouraged by the
writing efforts of their student$ and consequently make iny sporadic
‘attempts to emphasize the writing.strands of the langdage arts program.
Yet it is the consistent daily focus that is so vitai to the native
student. This direct instruction in writing and writing praptlce stimu-
. fates growth in the developlng student writer. , )
. . ]

Past ef forts at formal grammar Instructlon had iittle or'ho transfer
effect on the writing abilities of students. Much of th?s textbook
Insplred instruction was organized for one exposure mastery. The empha-
; 515 on particular skills was not related to the student's own language

needs and often provided a different emphasis each day. Many lessons

were- not planned to provide re-teachlng until student mastery occurred.

student need-based writing

s, One of tlie most effectfve ways to develop
e?ass dlfflcultles. This. s

program is by compiiing a master iist of
done as follows:

LY

(a) Prepare and stimulate students to write.

(b) Clreulate as they write, notidg Indlvldual difficuities and

strengths.

{c) Collect the writing products.

-]

{(d)

{e)

Read each sample and make a master list adding any problem
encountered in a student's writing. (See example, p. 66.)
Add a tick{ ) if a pfoblem re-occurs in another student's
weitinge— - - .

Sy

L}

(f) Note the problem most frequently ticked and select it for
specific pre-writing instruction the following day.
mlnutes.maxlmum)

—

(10

#

. Use 2 or 3 exampies on board or overhead.
. Explain rule or language structure (oral or writtenl.
. Correct one.
. » Group corrects others.
(g) Have students seif’ edit this one speclflc problem, during the
: foliowing writing. .

"(h) Have partners exchange and egit.

(i) Check the new writings
' . if problem is greatly improved, decide whether to
. - repeat another day of focus, or
- select the next frequent problem from the master list
.+ Lf problem shows little improvewent, continue the focus
on the specific problem daiiy until improvement occurs,

(3) Coliect new sampies and make a new master list once the most
frequent problems have improved.

I
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The following master list of writing problems was_ prepared for a student ST
who was having difficulty with the mechanies of writing. Such lists, do
not and should not be restricted :to the examples given below. Other
writing factors té watch for finclude: sticks to the topic, connects
ideas -in.paragraphs, connects ideas between paragraphs. What is inclu-

ded in the master list, then, reflects the weaknesses in the student's .
written.lapguage - . ] -

o
¥ : L4

Master List of’ Class ertlng Problems

Ecorrect gender.
"

eorshe:hlmorl;er),/\/ /v/\/\/‘/\/\/"
Capitalization v \/ v /\/ / -
© runctustion A AN IS
Verb tense \/\/ / ‘:

Run on sentences 0 \/ \/ / \/ /w/\/\/ \/ \/

Repetitive sentence
’ starts /:/ v \/ \/ \/\/

Dialectical grammar: ‘/
He don't . / -

]

I got's VAN VAN JJ//
: © me myself .
- <" we ain't / //
Indantation. - paragraph
;. Torm ,/ /
Overuse of connectlves .
' - . ;. and . . ‘ :
/o but s ' '

. \\'orﬂ Order

p )’ew Ad.‘}ectives o \/\/ //////J\/\/j )

/ Spelling words - giant, canoe, terrible, legend

+ The pre-fwrltlng anstructlon should be brief and focused on one particu-- N
. lar problem. When the language difference is due to the local community
dialeet, the direct teaching will be ‘through an ,oral approach. _ Ideas
for’ choral speech and other oral language activities of the class are
of‘fﬁen generated from the class writing. Language needs and differences
.. are sometimes clearer to the observer in written Sfori. than in a fleeting

, oral Jexposure. . , /-
/

Another technique based on ‘the studepts., own writing is to complle &
list of interesting words, posted dally, and: accumulated and alphabet.l-

= * I!'
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zed (by the student) for the writing corner. This list is made at the

board or on the overhead .by the teacher, as she circulates during the
writing period. Entries are made from words used by the students in
their, compositions.
imbedded in the word phrase. The list provides a great {impetus to
students to use a“richer vocabulary when writing. At the end of the
writing session, the: list can be used for student-to-student oral
language expansion. ’

Words from erthg_(May 30}

pretended he couldn t éee
. launch the boat -
grln the corn
shot the decoy
a spiny branch
-won the trophy .
a valuable ring
receive a letter
& homey living room

L]
.o"

Personal or group spelling tests can also be compiled from student word
requests, as well as from composition word errors. These personalized
lists may be supplemented by words®from other spelling lists, such as
the Ves Thomas list. This is especially appropriate as a pre-writing
exercise. Students: can be encouraged to add these new words: to their
personal 1ists. and to use them in pre-writing and writing exercises.
Spelling is then 4dntegrated into language use and the purpose of accu~
rate spelling becomes more apparent.
) .. T

One of the most difficult areas of language use is the understanding of
idioms. Common expressions such’ as: . .
! " - down in the dumps

- a stitch in my side

- & sensitive chord

- a loose tongue

- comb the waterfront - : .

“.'an itch'to get away ’ f

- thick as mud . - S

’ .

. convey meanings which are not obvious. Usually the meaning has develop-

ed historically through repetition and agreed upon usage. An excellent
resource book for dnderstandlng idioms and their specific meaning is A
Dictionary of Idioms for the Deaf. .-

If teachers are alert to the interference these expressions might have
in conveying meaning, they can note the idioms as they occur in reading
selections and develop ,the meaning orally with their classt A class
collection of expresslpns with drawlngs by the students depicting the
right and the wrong meaning is very useful. Collection and frequent use

of these idioms increases the likelihood of" thelr transfer into wrltten N

composition. .

bl

»

They are listed in context so that meaning is’

u c
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% 11.0 EXPANDING SUPPORT SERVICES FOR TEACHERS AND STUDENTS

11.1. Library |

An important, part of the language arts program is a school library,
featgring a librarian and a wide based collection of quality books,
media, and materials from earliest to advanced readiny levels. A fully
trained children's librarian is extremely valuable to, assist the
children in appreciation, self selection and use of the colieCtﬁon
Since qualified llbrarlans are often not available in most all
communities, the. personality and skills of 'the teacher/librarian who
takes on this responsibility is crucifal, 1In schools serving native
communities, the librarian should be vltally interested in the local
culture and partlcularly sensitive to the reading' needs of native
.children. Particular emphasis should be placed on the joy and pleasure
of books since many chlldren will have had limited experlence with
reading at, home

11 1 1 ollectlon

In recogniZing the readlng needs of native students, the libranlan will
be responsi?le for enriching and. expanding the. library collection fit-
self The cQ{lectxon will need to fehture large. ammunts.of

- e Fiction and nop-fiction material {books; fllmstrIPS, tapes, news-
" papers .and magazlnes reflecting native life and cuiture featuring
-~~~ readability levels from Grade 3 to 5), 'see Appendix C. |

. ¢ Easy feadability (Gradas 2, 3, &) fiction and non=fiction books,
< magazines, filmstrips, newspapers, pamphlets, etc., on all
(Ar : . interest topics . ) ,

Al

o Taped books for individual and group - eadalong use. (lera}y'
Dook or fllmstrlp with verbatim tape, see pages 47.8)

e High Intcrest low vocabulary series
o'Paperbatk books and novels with easy readablllty (Grades 3, &, 5)

» Wordless plcture books (see Appendix 0)

11.1.2 Services o .
The librarian "should offer a “wmber of services regularly to the -
. .students and teachers ,(in order enrich the ‘language and reading T
- experiences of the students. All of these services will be geartd to
expand the students enjoyment of reading through _pleasure with book
. experiences. _
¥ - . ! * S ) / ! '
> . 69 - \ i . ¥
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- ’ 3 . .
» L1

: 3 . .
s Storytelling - Grade 1-4 : o

a

- exﬁandlng the studeht's literature and language experience.

- -introducing legends, storjes, -and history depicting naplve '

life. .,
¢ .
& Pre-school visitations )
& i E2 ’ ' .
--storytelllng for parents and greschoolers - ' « !
- aid in book selection and weekly borrowing + - ¢
\ " .

s

® Assistance In book selection

- rech:bclng the 5 finger rule‘for book selection (see page 46)

- Il .

v ¢ - establishing a quickie section where fiction and non-fiction
books a4t the Grade 3-% readahility level can be easily
located,- This section is aimed at the older reader” who has

iy dlfflculty finding- a.book suitable to his interest at a com-
forbable réading level / ’ £ r
- asslstlng individuals in explorlng the flctlon and non-flctlon
. seétions of the llbrary collectlon
» - ) |
. Settlng up & reserve shelf of read-aloud books for beachers

: - providing high student appeal and impact, as ‘well as language

“ stretch and rapid selection for use by teachers ja their daily
read-aloud periods . o

- ordering dupllcate.,coples of read-aloud - titles for ‘student
shelves to provide for re-reading generated by ‘the” teacher's

reading. -
e Organizing small‘group study of literature and specfal topics -
. A oo : '
- literature appreciation ) - .t S

]

development of core-thgmes study

i -
assistance in knowing and using the non-fiction collection - .

. organizing fbr-report and research,study a “

; . card catalogue »
i . » encyclopedia use . * 1
: ’ . fiimstrip and film use ‘ o
e . atlases : )
. gazetteers ) . . ]

I " pictures and study cards _ Voo

70 79
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' ' *i

s ) ' '
. I% {duclng students and staff to the mnon-print materials and
‘ media . - [ ~ T :
PR - -"‘f_:‘ .

. taped books
. filmstrips
. loop films

:.v'*_-‘f_ ?

« picture cards

¥, video cassettes *

. simulation games

" assessment, direct instruction and consultatlon.

“Group Reading Tests

. records . wordless picture books
N, films '
11.2 Learning Assistance v ]

-

4

’ . * !

In schools serving native children the Learning Assistance is as much a
teacher support service as a child and parent support service€.” The role
of the learning assistance teacher should include responsibilities in

The consultation role
is extremely important. - .

Due to the language differences (dialect, second language learning and
?.lltural use) which affect the. development § literacy in native stu-
ents, the learning assistance teacher, (in addition to direct instruc-
tion with individual-and small groups, needs to work cooperatively with
classroom teachers to ensure appropriate 1nstruction for the majority of

students. )
- v

.
L]

Assessment . s _ f

11.2.1

level testing.

A 3
CO .

The learnlng -assistance teacher may assist the school staff in the
selection of standardized group ‘reading tests by offering' advice on the
strengths, weaknesses and uses of the various testsfphat are available:

1. Gates-MacGinitie Reading Tests {Canadian edition)
2. Stanford Diagnostic Readln? Test
3. Metropolitan Reading Test Instructional Battery)

‘-J
- eogo

Lea;nlng assistance teachers mdy also asslst the staff in seleqtlng the
level of test syitahle for each student. “ Tests should be given which
match the present reading level of the student not the“grade level of
his class. Tests given at the appropriate level will provide more
,accurate information about' the child's readlng ability. )
Teacher's manuals for. many of the tests provide InformaJlon on out-of-"
Grade equivalefit scores from a previous test can provide.

a basis for determining a suitable test level. If several mon have
elapsed since previous testing, the grade equivalents will nee® to be
adjusted to reflect probable growth. , . C s R
- ’ N ] R 3
, . . j L3 -
& ’ .
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Group reading tests are approprlate Instruments to supply the following . _
;‘ Information: . ) o

rti}g‘ ) & ' o
' ) . 1. Initial screening Information to assist in 1dentifylng students _

. ' who requime learning assistance servfces.

»

Yy
H
i
<z
Ia
'
i
I
i

¥
®

2. The range of reading levels wlthln the class .
-*to assist in ldentifying groups of children who may be
tnstructed in materials of slmllar;readlng leveél
- /,i i -
-.to asslst 1n the selection. of reading materlals which are dt
the students Instructlonal level ) . \

3. Initial screening of 3 student's general areas of weakness tov
lndlcate what areas need more detailed dlagnostlc testlng * '
4. _An evaluation “of student progress during the year% To compare ’
.-~ pre and post test scores, the teacher should select an.achieve-
- ment test that was normed at two times in the year. Standard
’ scores or ‘pércentiles should be used for comparisons slnce
grade equlvalents are skewed.
a - ¥
For more lnformatlon on the use of standardiZed tests, refer to: =

1
.

Selection and Use of Standardized -Tests: %A ‘Resource Book for
School and District Personnel, Mlnlstry of Education. .

~ -t . . .-
. *

=

Indl?ldual-Assessment .

In early September and throughout the'year‘re?errals for the diadnosis
of specific learning needs reach the learning’ asslstance ,teacher from
four posslble sources: = -

classroom teacher referral
-parent réferral T
self referral py the child
analysls of individual scores in group testing. ’ K
Classroom teachers and school-based ,teams can assist the learning
assistance teacher by priorizing concerns and indicating each thild's
particular area of difficulty. An indivldual diagnosis is given in
order to determine each chiid's specific 'strengths, weaknesses and
learning needs and .to establish which children require dlrect instruc-
« " tion from the learning asslstance {eacher. . :
There are sevenal %ategorles of lnformation in langpage arts that must
be checked to determlne the chlld s specific strengths and weakuesses

N
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Diagnosing .,
- T in

\ . Refding- "

Skill Categeories Diagnostic, Tools
L.

L .

MInsiructionaf Fldency Levéi

-~

* Phonic Knowledge

alphabet sounds

* consonanis

., vowels - long

o *- short
consonant blends
digraphs or dlphthongs
endings .
syliabication
prefixes ang suffixes

v % S

Passage Comprehension
[}

Lk

¥
E

A

' Reading Stratgdies and Problems

-

.oral Inventory (Independent to
frustration lével)

#

group standardlzed test,

-
.

. . PR

timed word list test (Slosson-
San Diego-Durgell) }
list of high frequency words -
continue reading until 2i
unknowhs. Allow a one second
_ . response (sounding, not counted

as passlng) (ﬁmerican Herltage,
__. see p. 36)

v

* L]

instant responsg’to flash
exposure . '

use in tapeﬁ ri;dlng sample

use in saﬁble d\ctation

e
L bl

L

Group Reading Tests, Informal -
Reading Inventory, Individuai-
Diagnostic Tests {Durrelf, ,
Gilmore, Gray, Spache, ‘
Silvaroli, Woodgock:}
reading Miscue An. ;-is Tests

taped sample readlngé

cloze test

73,
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" . Diagndsing ,
_ in )
Writin )
) . T T '“"TJl
. Skill Categories Diagnostic Tools /}
CIarity-of . R _ ~ '
(a) oentence construction - - us"inSSQmple dictation, or
(b) Paragraph construction - personal paragraph sam-le .
' following high level stimulus
. (story completion)
- s
. *Spelling : - copying.
*Punctuation and form . {a} from board
" *Handwriting ‘ (b} from, reader _
*Organization of ideas . . {note time elapsed) )
Diagnosing . .
TR .
_— Oral Language
- . i ) . + )
,Receptiwf . - listen and mimic - iy
Expressive ) , < 1isten and retell
- % - sample taping of child dialogue
or monologue
~ taping of child 1nterpret;ng ,
' picturP sequenc .
" . e . fe -!;. . . :\ . ' K ‘
Early Identification ) Ny ‘

. Early identification and intervention is essential for children who may
experience learning difficulties. Learning assistance teachers can
assist classroom teachers iIn determining the reddiness - of .specifie
children. By training t-achers how to recognize.readiness signals, the

: * ‘earning assistance’' tcacher can bolster parent and teacher surport to
L . individual chiidren as they approach their own personal time of readi-
ness, The bencfits of delayed instruction and pre-readiness skill
development are then guaranteed to the child, thereby avoiding the early
failure syndrome.

‘ o At the kindergarten level, the classmoom teacher will be wost effective
‘ N »\j in initial screening. The learning assistance teacher can assist by "

| _ -
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determining specific developmental 1lags and particular skill needs
through the administration of test; such as: '
The Developmental 'Activities Screening Inventory (Physical, Motor,
some Language) - _ .

The Boehm ResBurce Guide Kit and Boehm Test of Basic Concepts
{Language) . '

1
»

S.T.E.P. - A Baﬁic Concepte Development Program (Language)
Santa Clara Inventory of Developmental; Tasks - (Ages & - 7)
(Motor, Visual, Language}

The tests listed above lead directly to program plannihg to meet the
child's yspecific learning needs. They provide primary teachers’ with
specificflideas for developing programs that are appropriate to the

child's specific needs and skill levels rather than prematurely
beginning standard reading programs.
11.2.2° Direct. Instruction ) 12

‘Earjy Interven ‘on

+

Children, ages 5 - 7, may need specific skill programs as mentioned in
the early identification section or they may only need general language
~or motor skill development opportunities. Small group sessions in the

-classroom or with the learning assistance teacher can concentrate on

‘language expansion, listening skills, or gross and Ffine motor
development. Some teaching suggestions follow.
' Lanéuage tkills “~

Nursery rhymes

Finger plays .

Fokes Sentence Builder - JoAnn Fokes, Teaching Resources, Ginn &
Co., 1976

Poems ~ Choral Speech '

-. Chant games
- Action songs and storles
Flannelboard stories

E

Puppetry : ) "o
Pre-Reading Skills Kit - Holt-Rinehaft & Winston
Fi..strips with tape

5o 8¢ , o+




O

Llstenlng Skills '
. - Listen and retell the storf.
2 - 3ingles, poems, word problems,- tongue twisters, riddles and
rhymes . ~

- Listen My Children and You Shall Hear by Betty Loy'Kratoville,
The Interstate Printers and Publishers, Danville: Illinois, 1948,
revised 1973.

- Perceptual - Communlcation Skills. (Developing Auditory Awareness

. and Insight) by Ruth Selma Herr, Ph.D., Associated Visual
Services, 1590 ¥.’ 4th Avenue, Vancouveé; B.C.. ~

- Pre-Reading Skills Kit - Holt, Rlnehart & Winston
- Story Tapes

F]

. ui 055 and Fine Metcr Skills

- Movement eduedtlon
- Rhythm and dance ) :

- Gross motor programs

- Flying Start kit (and Extenslon) by S$tett, Gage Publishlng Co.,
164 Commander Blvd.. Agincourt, Ont. M1S 3C7.
/ - Active Learning, Bryant Cratty, Prentlce Hall Inc., Rt. 590
/ . Brookhill Drive, West Nyach, N.Y. 10994 °° .

- Pre-Reading Skills Kit - Holt, Rinehart & w1nston '
- Move, GrOw, Learn Kit - McGraw H111

°

-~
A .l

Individual Edfcational Programs i .o
SN

in splte of the current emphasis to agdjust classroom instruction to
match each child's personal performance level, .there are still
dggividual children who require additional support and assistance from
the~ learning asslstance teacher. b .

¢ ' . . .
Followlng gssessment by the learning assistance teacher, the detision is
made whether direct instruction in the L.A.C. will be necessary. If

direct instruction is not provided, the learning

assistance teacher will,
discuss the assessment results and p05s1b1e 1n-clai:J§}ograms and mater-

ials with the classroom teacher.




. . 1 .
i [
A child who is to recelve dfrect instruction will have an Indivldualized
program wrltten by the learping assistance teacher in conjunction with )
the classroom teacher. The program ls based on the needs revealed in
the "~ assessment and consists of long range goals and short term
instructlonal objectives; the serviges to be provided; an evaluation
-procedure; the -antjicipated duratlon of services; and a date for e
revlewing the program, - 1 2 ’ '
‘ Before the chlld begins his learning assistance program, a contact is
initiated with the parenis.and child to share the lnformation provided
by the assessment and to enlist thelr cooperation and support for the
program. The conference can He held at home, 1ln the schoal, or in
reserve offices, wherever comfort and communication is greatest. The
tone. of the meeting should encourage parents to domment, ask questions,
and assist in the program at home. It ls extqéﬁit: important that this
contact be vlewed as additional posltive finterest in the .child and that
the involement of the learning ‘assistance teacher be seen as supportlve
to the family. The burden for this positive communicatlon =ests on the
.. L.A.C. feacher, as school experiences have not historically been
pleasant ,or successful for many native parents.

The time-referenced objectives are shared with the parents and a further

meeting to analyze the child’s progress is established. If short

reports are used in the interim, these are examined and explained to the .
child and parents during the conference. . t

o

- ) 1 .
. ' *
Program Components

" -

One of thewmajor reasons that some children find it difficult to improve
their own language arts’learning is the frustration effect of facihg a
"sea of Unknowns!" -It 1s very difficult for a chfld (or learner- of any
age) . to identlfy all the parts and pieces of information he is missing
and then organize those parts fnto a manageable learning package. "

. The responsibility falls to the learning assistance teacher to identify

. these missing piedes and select small enough units initially, so the °
child can (1) fopus’ his Jdearning, (2) master the package swiftly, and .
(3) concretely measure his learning success.
Inltially, it may Be useful to work wlth a package of only five reading
elements, but most children can manage a package of ten uaknowns in at
least’ two areas once the program has begun.

e.g. - whole word recognition, and - ] ' .

- phonic or sound elements.




A young chiid's learning package might look like this:

January 15 Word List

which
nqmber

people t
where

through
sentence
move
does
large
high

Sound Pack Cards

front back

{ordered unknowns from pp.-2, 3 and & of
American Heritage List)

Jan. 15 - used in sentences
read through with LAC

Jan. 16 - solo reading-
accurately read

Stopwatch Timed - 20 seconds .
Jan. 17 - 17.0, up the list

Jan. 18 - 5.0, dowr the 1ist
Jan. 19 - 12.0 both up and down ©o
Jan. 22 - moved to new words f
/
r’
 front back
: - .
th . |[thumb ‘:X

%
w window E . er

Dq ou

or

b gmn | [T e oy

sorn . AP

-

”

-

-

The teacher gives the first introduction to the persopalized word lists
and sound packs so that meaningful context and -accuracy are ensured.
Further practice can be done alone, with a partner, a voluhteer, or ‘an
aide, but final checks ~#-~¢ by, the teacher. All mastered words and
sounds are attached o | rsonal running lists on the bulletin board.
¥hen a total of fifty words or sounds are mastered, a check is run and
all mastered elements go home, with a supportive somment. HNew lists are
then added onto an attractive card which notes the fifty level already
achieved. :

In additio to learning packages the program ‘consists of large
quantities f practice reading and’ reading application, at the child's

instructiona? and lndependent level.

In tutorial sessions the more time

spent in real

reading -activity,

activity, the greater the growth.

rather than worhuook and seatwork
These reading activities should be as

enjoyable as possible for the child.

78
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Consequently a " number of One to one, and solo actlvlties are recom-
mended: . .

Neurologlcal Impress

followed by lndependent readback by the chlld at the end of each

page
, ) - Beglnning at independent level, reading paced by ‘adult ‘
- Proceeding to instructional level, reading paced by adult .
‘ - Moving to just ahead of  instructional level by the ‘end of one
month

' Rehearsal reading - the child is rewarded by tokens for accuracy and
. self correction.

. Taged books

. - " - listen to-the taped story and read- along
: - rehearsal, read alone -
T - read to someone else

Tape-a-page (or two)

; - rehearse a page (or two) °*
- tape the page(s) , -
| - listen and check e
- record the number of occurrences of the specific problem in the
focus (tezcher elected, i.é. repetitions, omissioms, additlons,
11ne pauses, eﬁt.) :

o .

Paired filmstrlp reading .

-rdwame ' .

- alternate frames with teacher, partner, volunteer, aide '

Cloze paragraphs with an adult {typically every‘7th word Is deleted.)

A3

.=~ child reads and supplies the misslng words K A
- adult records words . .
. . - adult reads using child's words '
. .~ child checks whether his or her words
. - make sense— $ 4 ‘
- fit the grammar
. - fit the meaning
. . . <
- adjust words o fit (firsy through listening, and when skilled,
" then in reading at instructional level.)

. [

In addition to these basic activitles, a number of gamesl self instruc-
tion machines, and drills are widely used to reinforce learning. These
activities are most’useful when used in a one to one partnership with an

85
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N adult or strohger student. Post testing ls done by the learning assis-
tance teacher to determine exactly what has been learned, as soon as the
actlvity ls completed. . -

\ -

+  Examples of self lnstructlon nrograms are:

Language Master - Bell & Howell
o System 80 - Borg-Warner
The Pal - Inslght Media Centre.*
'Tutorcttc - Inslght Medla Centre’ . .

The most important component of the learnlng asslstance program is the
experlenced judgment of the teacher: !
= The practiced cagk and eyes o;\thc léarning asslstance teacher
remain the very best’ diagnostic tools avallable. .
/ . ‘
- Regardless of any planned lesson, a child's moment of difficulty
may be the raglc moment to begln lnstruction on.a misslng skill,

- Daily anccdotal records on particular skill needs arenoted and
used to plan follow-up lessons for a part&cular child the

. q\}owiﬁg day.

_ 11.2.3 Conégltation . ) . .w. "

Consultatlon \bitween the learning assistance teacher and classroom
teacher helps to lighten the planning load of the classroom.teacher,
especially when  initiating group and Individual instruction. The
learning assistaﬁég teacher may provide consultation to the classroom
teacher in the fol Q&ing dreas: '

-~ -

. Group testing ncsults - assistance in using test rcsults te ‘group
for, dnstruction ‘and select appropriate reading texts. Group tesg
results provide estlmates so changcs will be expectéd to océur as

. the classroom teacher works with, the children and ,observes their
. !individual needs and\ interests.

-

® Assessment - Informatfgn on ¢lassroom behavlour and achievement
1ls glven by teacher to learning assistance teacher. : The results
and lnterpretation of any\ individual teSting that ls done by, the
Jlearning assistance teachek is shared wlth the classroom teacher.

* .

e Program Planning - direct ingkguction programs ‘are planned by the
. learnlng assistance ang classr Qt}:eachprs together.

e Reviewing progress of class reading groups - assistance may be
provided by administering inforgal reading inventorles to check
reading levels for selecting app QPrlatc materia's and for

regrouping. .

L4
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. Indlvlduallzed programs - assistance mgy 'be provided by
developlng appropriate. ‘individualized {in-class programs and
-materiais. .

) #%iiqw-up i

consultation needs to be provided to «facilitate

_transfer and maintenance of skills taught in direct instruction
progtams in the léarntng assistance centre.

¢ In-Service - in order to strengt
activities and_ offer, ideas for

+ the learning asélstance teacher in consort with other skilled -

staff members orghnizes workshop
.identified by “fellow teachers.

- using oral inventories-’

en. the planning ofilanguage arts
ntinllous progress instruction,

s to meet the instructidnal needs
These topics may include:

r

- planning vocabulary enrichment .
- giving effective phonic instructien
.= planning useful and meaningful seatwork for group rotation
- stimulating writing .
, - making language arts games Lo
.- using legends for literature appreciation.
- determining and recognizing readiness
- discussing new methods in reading imstruction.

T

Fellow staff members as well as the learning assistance teacher may %

usé the opportunlty to ]ntroduoe new 1nformaﬁ§5n, .techniques or
methods to the staff. ) _ \
The.responsibility for organizing effective in-service lies in the
teamwork between the staff and the learning assistance teacher, 'as
the purpose of any iff-service activity is to make more skillful
instruciion available tp the children. :

L
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12,0 PARENT SUPPORT SERVICES

g s 12.1 Home. Care

- - 4 -

1

At the southern end of Vancouver Island, five ndtive Indian bands i
(Cowichan, Malahat, Halalt, Kuper Island and Chemainfus Bay) combined to
sponsor a, ,training ‘ course for native para-professionals called the
Native Famlly Support Infant®Educatien and Care Program. When the 8
. month course fFinished, 18 native workers were available to provide. a.
- home-based child care program for children from birth to age 4.

~

——

This program focused on healthy schild development with an emphasis on .
t "evention and early intervention through increased parent awareness.
In-home.support is provided through an activities approach.  There is™
also an effort to identify and:assist’ children with develqpmental
‘delays. In order to ensure that traditional child rearing practices are

. integrated into this approach, an elder's group wes formed to advise
'students in the program. .The elders have produced a 68 page book,
- explainzng effective child reapipg practices of the past. -

¥
' The instructor for the course was Ms. Gaxle Dayles, 6160, Genoa Bay,
Duncan, B.C. Inquiries can be directed %o her or to Mns. Philomena N

Alphonse, Cowichan Indian 8and office, Duncan, 8.C.

[ ’ -
4
-«

-

* 12.2 Toy-Libraries ..

- 3 o - ’ . -
In many urban areas, toy libraries are established in conjunction with
* local libraries to promote child development through creative play. ,In
some areas parent resource centres are developed simultaneously to
provide information, support, and family education in a comfortable
afult setting. In British Columbia the €ariboo Skill Building Library
at Williams Lake provides an excellent resource to adults as well as
chiidren with special needs. This service offers an excellent model of
toy collection, classification, and circulation. Inquiries can be
dfrected to the Management Committee of the Caribao  Skill B8u:‘ding
Library, Willlams Lake, 8.C. The Squamish Indian Band also has a
program involving home visits the Mission and Capilano Reserves. .

Due to the small size of many native Indian communities, *oy libraries
and parent resource centres might profit from an associa: on with the
community school and its iibrary of kindergarten/nursery program. These
programs can pe cooperatively run‘but do profit from the expertise of a
trained native worker.

83 ‘ N
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12.3 Home-School Coordinathr .) ' ‘ ‘
‘. A o/ o : ‘ \ C
)gn most native Indian communities, .the home-school coordinator provides

special caring connection between.tie native children, their families,’

and the staff of the school. These native workers are selected hy their
local band courcils to provide a hridge of understanding between school
and communlty. As home-school coordinators they are particularly -con-
cerned with prevention and early intervention, so that children are not
forced into crlsis sltuations before problems are identified and dealt
with. The more that school staffs can develop a team approach with the
home-school coordinator to ldentify children with special needs and plan
for family support, the more effective these workers, can be. |

S ; .
Another slgniflcant responsibility of  the hom-.-school coordinator fis
interpreting family and cultural viewpoints ‘apd values to school staff.
Informationh and-understanding provided by these helpers often estab-
lishes. the communlcation base necessary in out-reach efforts of the
school. A i
"Ine home-school’ coordlndtqrs'}re certainly one, of tht most signifjcant

oersons providing the vital communication link between the home ,and
school. '




g 13.0  CONCLUSION

.
. 1 . ‘ 7

o . -

" The ideas, strategies, and methods which sre described in this Resource

Guide are selécted because of their effectiveness in various school

. “settings throughout North America, when-used with native students, and
their classmates. . ’ ,

1

* As these technjgues are woven” into the fabric of planning, which is
integral tc effective teachers, the su¢cesses of ndtive students will
continue to expand. Paramount to successful teacher-student communica-

- tion is an attitude of high academic expectation combined with real
personal concern. ' * ‘ .

T As rzi’;he_-:’.e stt‘at'e.gie:s' d’evelop wlder use, parents and teachers together
will ‘be able to confidently "Imagine Success™.
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|, APPENDIX A : .
. :g'
: Health Concerns and the Native Indian Student i

To ensure that academic achievement of native students is not hampered

by health problems, teachers must be conseious of the effebt of student
health on daily classroom performance.

[

Middle Ear Infection ‘

o L]
-

In schools serving natlve children, a special preventive emphasis must
bedirected toward the prevalence of-"middle ear infection. Nearly all
learning activities in the elementary school revolve around an adequate
use of the language of instructfpn (English}. This competency is very
dependant on previous listening-experience, and is totally dependant on
the child having adequate hearlng during-- Instruction. It is also
dependant on adequate hearing from birth to 3 years of age as this is
the time the child! s language fouridakion. is being established. -

.There is an 1ncreasing amount of current research concerning the high
prevalence of chronic middle ear infection among native children. In
the QOctober 1979 Journal of Amerigan Indian Education, estimates of the
incidence of "otitis media” range from 20 - 70% in native Indian
ch1ldren against. a prevalence of 5% for children in. the general
pOpuiation. This rate of incidence is effective by the age of S”years.

The relatlonship between hearing loss and impaired development. of
language, serious- educational difficulty; - learning disability,

specific processing problems has been well documented.

In Katz' study,
he® concludes that: '

'earplug’ effect of conductive hearing loss may cause continuing
abriormal auditory function, even after the infection or' fluid has

subsided."” \ . . e

It is extremely fhportant for the learning assistance teacher to deter-
mine the incidence of (1) hearing loss, (2) hearing problems, and (3)

,chronic hearing problems, In order to plan effective remediation for a

child. If hearing problems 'occured between birth and age 3 then a full
compensatory program is necessary at home and school to provide the
language input that was never experienced. If the hearing loss occurred
chronically above age three, certain concepts may still be missing which
need to be experienced. (See Boehm) » If the hearing loss is current, a
_precise medical diagnosis determining the exact nature of the hearing
“loss (i.e. frequency and. sound levels) is necessary to provide precise

remediation and/or possible mechanical amplification to assist the
learner.

Some of the signs that classroom and learning asistance teachers should
be on t}he alert for are: : N N

o discharge from the ear canal i
e chronic respiratory infections

-

. ' 87
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e chronic running nose . o e
frequent head turning

short attention span in group sltuatlons, yet no less so in one
to one situations

difficulty following directions

uncooperativé behaviour with peers or adults

high activity level ] P
irritability '

»

Once a child is suspected to have possible hearing loss, the teacher
shouid Immediately request the public health nurse to ‘conduct an
individual hearing screening. Due to the fluctuating occurrence of
hearing loss in native children, it may be necessary to monitor students
at all grade levels throughout the year. A request for checking to the
20 decibel level is very. important since a 20 decibel loss iIs considered
educationally significant. Often hearing screening is only noted tq the
30 decibel 1level, as this jis considered medically significant.
impedante screening for middle ear damage should also be administered to
native children with suspected hearlﬂg-ggoblems.

The purpose of identifying and screening the child with a hearing loss
is to provide more educational help to the child, parents and teacher.
If the child's hearing is questioned as a result, of screenigg, further
diagnosis by a professional audiologist is necessary. It i¥ from the
audiologist report that precise remediation can be planned inciuding the
‘intervention of speech and language clinicians. .

In the mean.ime, children with suspected or known héhrlng loss require a
very particular’ environment. ~Following is a quote from the article on
‘"Middle Far Disease, Hearing}Loss, and Educatiodhl Problems of Amerlcan
Indian Children";
"The educational consequences of this type of
| hearing problem can be reduced by providing a
¢ Special,hearing and language environment that will
minimize ‘the auditory deprivation. Pareats and
teachers can follow these procedures to create an -
. obtimal language-listening enyironment: ’
‘ guag L fohhhj
1)} - Reduce the background noise level when speaking
to~the child. At home, this may mean tupning off
‘the T.V. or stereoj; at sc¢’ vl, cover{é%_ large
" surfaces with ‘carpetand o er | sound-absorbent .

. materials and providing separ..q 'quiet' areas for .
intensive verbal interaction, or simply retreat from
a stressful sound envlronment. . .

+

When it is important’ for'the child to *hear a
erbal message, a) be sure th child is ‘attentive
gefore you begin speaking;: b} “stand as closé to the e
child as necessary (this may mean preferential
: classroom seating or not calling to the child from

n

« *




another room); c) face the child (tU fncrease non- .
o verbal information from lips, f 1al” expression, o
gestures); and d) check to be= re the message has '
been received’ {repeat, rephrase jor demonsﬁrate, if -
" necessary). - »K\

- , . —— . i
N ' ' < ! .

3) Provide periods of Intense,_pngr? -one language' !
stimulation - reading aloud, /ﬁ%gal play or'«
conversation - as a regular part the. child's home
and school education; within aP/};ptlmal allstenlng» 7 "o
environment, as described aé;;;; . , j

Ancadditional technique related to (2
to the class before speaking to thepn

above is to provide a vistal elue

child with an attention device so/fhat he can focus his hearing. Visual .
clues Include. . 2 o -, RS
e Raising one hand unti}/the entire class mimics and is sllent. . ‘

.o Flicking the room lights and waiting for silence.
e Giving a hand signdl to sit during activities {e.g. gym - play-
ground) wlth cla immedi ately s{ttlng and becoming sllent.

Visual Problems / . : : o

Visual problems a’éo//requlre careful identiflcation and screening.
Although weaknesses in vision do not intefere fundame
guage developmenty, theyfwlll lipit conceptual development and interfere
with learning to read. Signs for teachers to wateh for include: ‘

e red eyes and squinting

¢ holding pictorlal and printed materials close to féce

o difficulty copying from board .- - ~ . . )
Chi yrcn with suspected ylsual'problems'will also need referral for
screening to the publlc healthrurse. The major, adjustments to class-
room routine EZP a visually llmlted ehlld include preferential seating
and the opportunity to moye about when needed to get clear visual infor-
mation duri J classroom demonstratlons and activlties. - . :

For the child who-flnds the screenlng test difficult, further medical
diagnosis by an opthalmologist is required to determine if corrective
glasses are necessary. At the Bella Bella Community School, a preventa-
tive binocular vision program, Including scregning, teacher tralnlng and
group tutoring in visual exercises is :curtently in operation. The
future educational results of_this program Lear. watthing as they may be .
‘useful to other schools considering preventive programs. . \
. L] ' ity

This provides the hearing 1imited - .

tally with lan- '
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‘  APPENBIX B ) 5
1] * . ’ - 4
. - to ' J ; )
. Locallg_Developed Curriculum Related to Natlve Life and CultureJ K-7

(for annotated blbllogqaphy of all Indian education programs in 8.C..

* see "Indian Education Projects in B.C. Schools", Dr. A. More, Unlversity
of British Columbia, 1981.) | ¢

o

VANCOUY SR TSLAND

7 ALERT BAY (K¥akWala)_ . ¢

1 - Learnlng KWakW¥ala, '
Serles - a series of 12 graded workbookaandﬁTeacher s Manual

* - - \\-.
. 2 - K¥ak¥ala -“native dancing. . . T
) 4 . o - -
3 KWakWala\: nat ive songs and games >
& - Minibooks .of legénds wlth illustrations.
\
\
CAMPBELL. RIVER (Kwaﬁwala) T, , 3
1 - Ethno-botany - .slide information package . ‘ _ ' 'E

2 - Smoklﬁg -Dog Salmon - Henderson family slide §how Kwkwala and |
English descrip Ion, ,

o~ 3 - KWakWala culture{'lessons - housing, transportation potlatches - -
Includes KWakWal Vocabulary.
b - (February 1980). ] Kit - Social Studies - Envf’onment O
The Indian Flshery, A comparison. of KWaguil and Shuswap Techno- : ¥
logies. (™ . : ;
Kwak“‘ala/- Engllsh chtlonary _— /] : -
S — . C 1
. 5 - Language Program. Language Lessons (1 - 10) & ", B
o _-Counting Book e v b o
4 . R ‘ Alphabet ° _ ¢ -
. ) ‘ Picture Dictionary
S . Language Lessons (1 - 10) Audio Tapes.
. ’. 2l
; ' ; a
COWICHAN - DUNCAN - {Hul'qumi‘hum) C Ll
Ay ",

Hul 'qumi’hum language program
Illustrated legends
Puppets. e " .

VT Y
]

@ ‘
N
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L _ _ )
,KYUQUOT - VilLage By the Sea - 1976 {Nootka) -

Filmstrip and script, - Map

How to Play La Hal

The Clove | v v e .

S + "« The %chool et . ' -
Boats L ' | ;
Tuut-suup (5ea urchin)

. ‘\‘-
1

Trollingﬁigf Salmon :
The .Wom ut Up- Salmon to Dry _—_ : . -
- Eating-Clam Chowder . -t
A - Having Fun ' ..
. Beach Combing : s ) /
' — Things We Make - ' : /
- A Final-Look at Kyuquot St oo

NANAIMQ - (Cowichan)
- - 1 - Native Language Program l , ‘ . N
2 - Native Studies Program (Secpndary} .- Lo -

1 L1 L

\\

sSAANICH - {SEN'COFEN) ' 0

SEN'COFEN Language Proéfam ,o¢ e _ i

Saaﬁigh Native Studies.Program, Grades 8 - 10

.
SOOKE_(Nitinat}

o
&

;-fndian Arts and . Crafts ‘

-

Native, Indian Studies Program

L] N i . ] |= . -
o ! Sooke Legends - T'Sooke and West Coast: Bands ’ /

s

PORT'ALBERNI .. * S t

Nuu-Chah-Nuylth Culture Program /f

' K ﬂ_. " L
MAINLAND COAST/QUEEN CHARLOTTE ISLANDS

. | . i .
" BELLA 'BELLA (HEILTSUK) S %

ks

1 - Language program '~ .
- . . 2 - Legends, illustrated
3 - Preprimers

e P ’ B T
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w N
BELLA COOLA (Bella Coola) . | }
1 -‘Language Program’ ST S
2 - Mipi books of legends *- ’ //.' X
3 - History and culture of Bella Coola Native People (K-4) -

HARTLEY BAY - (Smalgyaxf
1 - Native Language program bo&%s - alphabet cards - workbook*
, ) \° -

KINGCOME INLET (KWakWala) . )
f .

1 - Student bBooks and materials - . . .
‘ S ‘

]
.
. o 3
L7

.
&

KXTIMAT (Wakashan)
1 - The Small Fish (social studles unlt for Grade &) slldes,
student text, and videa tape of Nass-River eulachon fishing

1 - Native Art and Design Program (Secondary)

]
PORT sxupsou F .. -
1 - Language program (Smalgyax)

4 .
PRINCE_RUPERT S - - .

3 e
1 -~ Museum and school board develsped native culture .curriculum - :

Grade 4 unit materials ‘and artifacts.

)

1

2 - Smalgyax Larguage Program
<5
3 ~ Tsimshian Natiye Studies Program

Lo n
P
e LY

-
—

el

QUEEN CHARLOTTES (Haida) .
1.+ “An Introduction to the Haitla Pecple" (186 pages) by Kathy
", Bedard and Cliff Armstrong - A resource book for teachers. _

2 - Halda Studies- (K - 11}).

¥
SECHELT {Coast Salish)
’ﬂn Approach to North West Coast,NatlJe Unden»tanding

1 - The Sea:
s {A resource unit for upper fntermediate)
2 - Native Environmental Studies Program S.D. 46 "(Sechelt)

3 - Northwest Coast Klt
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- - . J 4 ‘ // u -
vmowum - NOR’{IH . g : '/ T
1 - KISPIOX — (Gitxsanimx) Gitxsanlmx for Kids - Beoie 1 0 75
/2 - KITWANGA - KITWANCOOL (Gitksan) .

) 1 - Language Program
~ .2 - Art Program .
" 3. - Integrated curriculum’ using elders

3 - NASS RIVER (legha) ' ' )
Bert McKay, ' School District No. 92 (Nisgha) New Alyansh, B.C.
Nisgha Bilingual/Bicultural Curriculum. .
4 - TERRACE - HAZELTON (Tsimshian - Gitksan)
Birds of the Ksan and Harvesting the Ksan Kits
Tapes, drawings, legends, slides -
. Gitksan language program +
5 - VANDERHOOF. - (CARRIER) » )
Carrier Readers, Lesson Plans; Workbooks, Teacher Manual -
. Carrier Culture Bobk .

a

L3

Central Carrier 8ilingual Ulctionary, Pla\l Book B R

Carrier Country Map Book
Central Carrler Grammar-gketch 111ustrated Alphabet,

- 4
. \ e -
FAR_NORTH. X S
C, _

DRWSON LREEK (Cree) ' ‘ N ' )

Natlve Skills Program - Kelly Lake - L ‘

1 - Wilderness Survival (1979)

" 2, - Moosehide Tanning (Alternate fducation) N

-

Guidebook, hlbum, photos, slides and synchronized tape _;
- - " &y

- FORT NELSON - STIKINE (Tahltan) -

1 - Sun,, Moon and Owl Readers - available through B.C.T.F. lesson

] aides
“ 2 - Tahltan Native Studies Kit - Grades 1-5
Course Qutline _ . -
Teachers Handbook ) - L
Study Book and Legends, 30 job cards . .
. Photofraphs . * - * '
* 3 - A Northern and Native Studles Program (1%&0 -81) v
Mr.- Malcolm McMurray - Diregtor . a

Font Nelson, B8,C, . T ;o

" School Districts No. 81 and No. 87

4 - The Way We Are ~ filmstrip of tape of Lower Post -
5 - Slavey Language and Cultural Demonstration Program, School
District Hp. 81 (Fort Nelson) ' . <
" & ) "
- 9# -

Lt
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3« tilwat for- Children:  Intermediate - Curriculum philosophy,
program outline, word list, and actlvltles. Also materialse
that can be xeroxed, .

. :' : 4 - Unwalmicwts wcrkbcok - by,Lcrna Williams

s . Bccklets for’ Thematlc Topics
. . a) Lilwat Readers,-Books 1 and 2

. - b} Number Book % .
. s ! ¢) Number Books (with hands)
R d) Colobr Me Indian |
e) Stam fza% " oo . g
f) Stam ti7d . « . N :
g) Qumgen - - . ) e
h) Ucwalmicwts Phonics Books, Book 1, 2 and . _ s
1). The Becky Book - numbers and hands : N

R

Booklets on Legends and Ccntemporary;stcrlec )
" a) Rosie and Mah’ (cassette avallable) (book only) (with
" cassette) . '
b) Weqw ti nkyapa !Ccycte Who, Drowns) 3 S
(cassette available) . . S
o) Ihe Swimmer (cassette avallable) -

A
o
]

=

AP~

7 - Songs in Booklef”’ S :

ToE a) Sulyalesta (on Lllwat Dance Songs Cassette) ‘(book only) -
T (with cissette) ) M S .
R _b) Lllwat Dance Scngs (in preparatlon) ) . \ oL T

B .. 8 -~ Taped, Materlals on Cassette. ' N
o S . a) Lilwat Dance Songs. (by Rosie Joseph) [ S
: A X Personal "and Legendary Stories by Rosie 3cseph B v
N Qld Grandmother Babysitting * - R - i
R sie Selling Basket Materials -
;Y - ousin Tom and Rosie Edting .
N 'Ccycte Who Drowns - L. i
- s Coyote'and Owl. - . . = L. . _ 2
. The-Two Ccyctes . . e LT
. Young Man's Trainlng (Isadcre) _ ' ' BN
. Camping With Grandma (Agnes Pierre)’ R
. Tea at Camp . ° .
. Making Yeastbread-at Camp ;o : \
. Drying Hucklebérpies - (; ' -

9 - Tstzil Bcck'cf'PﬁzzlLs (1st Edltlcn)

+ Ts'zil Book of Puzzles (revised editign) B
- : £ o ) i}“: ' L Y
10 - The Fish Line Magazines (twice a year) - Heo y o
11 - Mahyegs: three stories S ' ?‘__i ':_ CE
. - . f: R - ' ’ :




- - FORT ST. JCHN AND ROSE PRAIRIE (Beaver) >

e . . 4 * . : Wt !
1Y

L
X

KhMLOOPS (Shuswap)

1 - Primary 'Kit - 1 (SO-KL-% 98)
Wigwam Tales-by_ Jenntfer Dick - 1973 111ustrated by Janice
Dick, Rhoda Little -

- ’ . . - [ i 8 '
' 1 - Shuswan language program ‘ .
. q b -
R i . . .

INTERIOR ‘ ) Lo .
d b s, ) _ , Y/ -

CACHE CREEK (Shuswap) B ,;/

1 - Shuswap langudga program o . .t

2 - Stories About the Shusway Indlaﬂs - B C.T.F. - lesson aides -
. 1975 same authors S / " . -
5 - Intermediate Kit - 11 (50-KL-10A-108)" -
Wigwam Tales -, (above)- 1973 N ‘)
Indian Foods - Tim Michel - 1973 (also avallable 8. C T.F. .«
lesson aides) . : 4 L. '
Coyote Tales . °
3 Shuswap Myths (also available B.E.T.F. lesson aldes (condensed ’
from other Source) - N . :
. Some photographs of SEBC =~ o
" Land of' the Kekuli’™’ S . . P
: Frontier Living (McQueen Lake Env. Study Centre) LT
et T Life Styles of Indians Early Settlers and People Today (Hc@ueen _ L
T . . LakeESC) - .
' s The Chase Burial Slte (10A only) = sy

Thunderbird Park- (10A only) ™~
4 - Shuswap' Indian Structures (fllmsarlp) o S
“Shuswap Indian Artifacls (slide set of photographs .of artlfacts oL A
in Kamloops wuseum) - :

Shuswap Legends (2 tales on cassettes by Mary Thogas) . L

Shuswap- Indlans* (Folfo of - dupllcating masters) - - N IE

MT. CURRIE:(Lilwat) - g R
Board of Educattbn, .0. Box 174, Mount Currle, B C. VON 2KO R

1 - Un\\'almlcwts by Jan van ELgk - . _ -

2 - Lilwat for Children: - Prlmarl CUrriculu'n philosophy, yord ... %

b . lists; and activities. Also materials that can be xeroxedy -~ -~ -~ [~ .=
e ’ . . ',\‘\ - -
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A

" WILLTAMS CAKE - (Carrier-ChileotineﬁhuéﬁaQ)A

, X o _
KOOTENAY - .Cuiture.Klt (Grade 8 : L, | R
- .i. T A, -; h * *
0S0Y00S - Field Educatlon, Osoyoos Tndlan Band P 0. Box 340 Ollver,
T B.C. VOHITO A o ‘
. 1. Indian Studles (Grade & unit, - Social Studies) ' ‘

2 Curriculum Programs,+ 1 in process 1980/871
- ~

2 - Slide/tape ﬁreseétation on the Inkameep0 ] o \

. » 3 ~"The Great ‘Grape Gamble“ - 1/2“ video cassette.- 30 ?Inutes ¢ (;

4 - nudlo tape Intervlew qlth elders on early history of band L

5.+ Photo essays on traditional foods - w%;hnexplanatlons on usage

- . L e

OKANAGAN VALLEY - Okanagan Indian Curriculum Project {K-11)

Jeff Smith, Director, Okanagan Indian Curriculum Proﬁedt N
Pentlcton, B.C. VE&‘SK& . .

[ Y
.

-
-

Carrler‘Language-Program .- . T

*
-
i

- Grade 2 -"Upper Sto:lo Communities
" Grade 3 - Upper:Sto:Lo Intéraction ° .
Part I - with Communities” . ¢

Part II -rwlth”Nature y 7 : X } o

2 - Chilcotln Language Program

. 5 - Shuswap Language Program - books and workbooks) - L i?'
T4 - Chilcotln Artlfact Kit : ’ | ;%?
- 4 . . . - !: ) - . .
;LowER MﬁINLAND-FRnSER VALLEY ' _ AU
ST : e . : o
CHILLIwaCK-- SARDLS (Halq emeulem) Az
- Coqualeetza Educatlon Tralnlng Centre, Box 370 Sardls, '*_'?3
. JBLCo VOX AV~ - . T
o 1 t(Halq emeylem Language Program (Grades 1-7) '] s
- Language Cards - chtionary for” language master R
- 2 - Sto:lo Sitel'Curriculum - /')\ ' ' '-\ _I-~afij

i Study Units - -ipcludes texts, plctﬁres, slldes, leg : - '

, Grade 1° /Upper ,S§otlo Families > -




Grade 4 - Upptr Sto Lo Food “’l

. . Agart I - Fishing - » . e -
=TT . art II - Plant Gathering . R .
’ v Part ITI - Hunting * ) & - p
: Grade 5 - Rebirth of the Upper Sto Lo Natlon
Part ] ~ Land ' - -

‘Part II - Transportation
Grade 6 - Upper Sto:Lo Art, Music, Games
Arade 7 - Upper Sto:Lo Cultural Stages A
Le part 1 - Contemporary People
« Part II- - She}terl

Secondary programgin progress. ‘ . ;ﬁ\ R

A

NORTH VANCOUVER (ﬁquamish}**\qucatlon-Coordlnator, Squamish Band_Officé
. ] P "

1 - Language prbgran ’ ‘~J
2 - Squamish Kit - social studles nit - grade b -

4 Plctures* slides, booklets, QQ S, legends, artifacts
3 -"Stories and Articles Abgut Ws - Anne Slmeon - NorgatetSchbeL

’

L
1

S7ulh - More Storles “ahd Arthles about Us - Anne Slmeon -
* - . Northgate Sclbol o .
5 - Squamish Curriculum Project, K-11, ‘;-j P
- i o " } ‘ . . 3 N -
VANCOUVER o SR / i o 4

’

3 - The Indian Resouree Kit -+970.4- YOU .
(Grade &) -.Vancouver School sttrlct #39
Texts - plctures v e
Sl'ides - Cassette Tapes of- Indlan Legends . ) } /
Cedar Use - objeﬂts ) v
Model Longheuse - available through Brlttania Community Ceﬁtre
lerary, 1001. Cotton, Vancouver, B.C.
2 - Musqueam I & II =~ ' '
Books 1 and 2 - “"Hungum? 19 nun?  for klds, copyrlghted by
! - Musqueam Band, cfo. Arnold’Guerin for usé€-intSoythland. .
School R \ . H

-

SURREY - e )

1 - Weavers of the West - Klb Soclal Studles upit s grade 4
Compares: coast vs. Intgrlor salish cukture {develbped Lg
Surrey, -both available from B. C T. F lesson alds)

VICTORIA v _ /- \
Native Studles Program, 5.3. WIills 3unlo oecondary School.
Language, Art Cultural Hlstory _

oL
R




B.C.

Bouchard,

Heritage,
Victoria, B.C.,

Randy and. Kennedy,
VOJ.O VI -

1977,

No.

Dorothy:
1y

.

=y I A T — T _ -
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. | ‘ APPENDIX C &} - . o
- Lt LR § L4 ) ’ ! ] £
. Publléhed Bookssan& Materlals'ﬂelated to Brltlsh Columbla "-,--
R \ -+ Native Llfe and Culture . e _';“;
' . . : . Y
. k. | ”-. . ¥ . ’ 5 . . g‘ = _«j
- BOOKS ;o ; L . UL
s chg?man, Marlé:\”TLIlet Stories, Amu Press, 1975. - ;5
'l = - " gb . - " ) - -‘ , -‘ --
] ) ~ . L . ;o= ey
Blades, ‘Anne: A Boy of Tache, ‘Tundra. Books; ‘Montreal, 1973, . . | £ o
- '\ . - ' . T . ' T f:i-_.' E
ey

Arts Socigty and Indian’ Children .
Longhousg, Gray's Rublishing Ltd., Sid

Aural’ History,

L2

"Liliooet: gfories,?$'$ouna
Proylpclal .Archl?es,

.- - -

. B.C.: .Tales F m_-the

v, 8.C. 197'7 R

. . - - - . ) o, J - n g ) , ® -,
Ciark, Karen: Suh, Moen and Qwl Readg¢rs, Bé;?g,/fj) 2 and 3, Karen ° S
Clarke, B.C.T.F. Lesson Alds, 1974;[(Tah1ta . ) " .
' =L 1 ‘- . - - / ] ) } . f.‘_ ) : s
5 ' : o
Cleaver, Elfzabeth and Toye, William: r Mountaln Goats of Temlahﬁ’ <
@ Oxford Unlverslty Press, (Tﬁiﬂ;biﬁa) ) ; . : e
g ’ T o * - o = ;
Clubok, Shirley The Art 6f the Northﬂ_gt Coasf Indlans, Maemillan , - ii
Publishlng Company fic., NEw York, 1976# a _ ' o L
- . P _ B 0 ;--r:__-
Clutesl Georgg Potlatch, Gray s Publlshlng, éldney, B C 1969. '};ﬁ
‘ "// s - -’ ay :_g, - o ) .' ’_,
Clute I, Georgex Son of, Ravcn, Son of Deer, Gray s Publlshlﬁg, Sldney, - TTE
B,c 1967. . _ O
/ N - - ! '," 1'" - - : - .-' - | ',_) - Lo - :_ii
ﬁeorge, Chief Dan: My’ Heart Soans, Hancock " HOuse Publlshers Ltd oy, S
. Saanichton, 1977. . _ o, i e N . ;ﬂ:?
Hafg-Brown, Roderick: The Whale People, ‘Wm. Horrow & C., MNew -York, ° CnTems
1966. : @ L S R st
_&_ - - . . VI S b‘
Houston, James: Eagle Mask - A West Coast Tale, Longman Canada ittd.: .- -, -2
1966. -~ - v, T . e L F
_ . < \ . |
I . - 1 Y
a3 . _ 99 o .
.f_ J‘." s s IOa 2




C ada L(',d 3 1966 f
y . L
ennedy, Paul E., The North American Indian Design Colorlng Book, Jover
Publishers Ingc., WNew York. F ncludes -Halda, Kwaklutl and
TS_Imshlan) ' . : ~ L .

v - . A j-_’_
\ ) i ) ’ - I - .
' Wuth ' Davld Young Chief of the Quileutes, Haroourt, Brace and -

I World, Inc , New York, 1967. (Olympic Penlnsula) ’

e — S * ) : ~ . - .
K,itanmax School of North\ﬁest Coast I-ndlan Art \\'e-Gyet Wanders On’ *
e (Legends of the Northwest), Hancodk House Publlshers, Saanichton, . « e
. - British Columbia, 19% - o T

; * “\ ' . ) N
Mason, ° Ratricia & Ellis, Patricia: Indian Tales of the’ Northwest, T
CommCe t Publlshlng Ltd , Vancouver, 1976s o -

o . ¥ L

i . t

. McConkey, Lbis: Sea and Cedar, 3.3. Douglas lelted Vancouyer’ B.C.,
Lew oo ! ,'\1973. Illustrated by_Douglas Talt -
) : ,’:',_‘f'b . ot e, '. " . B - ‘k' T, i - P
T : "Melancon', laude: Indlan Legends bf Canada, Gage Publishlng, Toronto, )
R - W4 (Tl\ompson, Tslmshian, Tling.it) K

r ' - of,"h' ’_‘ _. ) D

_:'_Ridlngton,,Roblh and Jilliwn: - People of the Trail, Douglas and
- © MeIntyrey; North Vancouver, f/B.C.. -Illustrated by Ian Bateson. -
- (Northern Woods. ) S K . e

Seott, Rosa‘lle, From Flrst Moon to End of Year, Gu:lnness Puhllshing .
C'os, Vancouver, 1977, (Lillooet) T . _ e T

o -
T

'g“ Sha""""! Térry: - Tyee 50 Totem Pole. Sé:ﬁ'ge Fo McLeod Ltd ; Toronto; . LT
’ 1970, (Halda)® SO I 2 ;

| .- it — e - 3 T - ) 2oL
= - < . . . L .
- - . . o ¢ - . . e R S

o N e .t o - - : ) v =y

£

.
.

* R ’ t AR e
ST Sharp, Edith Lambert, N'Kwala, Little Brown and Company, Toronto, 195}5* ) R
L . - “(Salish- Okanagansi \ ‘ . e R
AT, ) LV ) w _ . -, o S ; -1
- : * .""// ) . -’ N : . Y _.';{-:' . * - (‘ . - 4 'f F‘ . I
SO "Shorey Publicatlons " Dictionary of -the Chifsok Jargori - 9th Edition {or - . | -,

‘ . © _ Indian Trade Language of the North Paclflc), The Shorey Book Store, ‘ R

LN T Seattle, Washington, 1973. . ' SR

o 3 - [ ] f
Simeon, Ann. %;ffhe She \\'olf o Tsfa-a Wat, Douglas & McIntyre, Vanopuver‘,
1971 YT

- n : ’ S ' Y
:




3 SleatOr, ’#Illlam' The Angry l‘loon, thtle, Brown and Company, Boston,

" 1970. Illustrated by Blair Lent. (Tllnglt), .

o,

L §

t‘ . -:Toras . Halda Legends - Sacred One Both Stlll and Movlng - Stone Ri bs, )
. ~ -Intermedia Press, Vancouver, 1976 _ - )

A

* <1979,

A“_ =

EREEY
\

—

Weatherby, Hugh Jales the’ Totems Tell Macmillan Company of 1Canada

: Limited, Toronto, 1944. ; (N.W, Coastl .
b " , ' " ’ .'d -
Lo FILMSTRIPS oo ' .

_{ o -. Vancouver, 1980.. i

I B .. {1 of set of 4 - West Coast Indlan Legends Tape and Teacher/

Saf e .. Guide) - . - _ . _ ,

:‘ . x . - . N _ . o 4. ; - x; - " . - - . . / R
Tyt T | y ool
SR 'San (tape and scrlpt) by Gordpn Reld, (Out of publlcatlon, 8.C.

P -Native Teachers' Association,. but -available in many llbrarles and

3 o . resource centres in British r(}olumbla.) ' T

.'j_".':-_ L K g - . . S . C T, o
({(f Kyuquot, Vlllagp By The Sea, \‘Ieﬁt Coast “Vancouver Island Frances \'lm

L “ Stocks, Box 212, Peachland, 8,C. VO& 1%X0, . -

L (Out of publicatidn « buf. ‘avallable -in many school llbrarles and’

T e -resource Centres in Brltlsh Columbla ) P .

‘?_If_ i ,\' ) . .‘( . - N N ~ / _/Q . R - - ;
R : #" The Loons Necklag_, by Cleaver, E}izabeth Trye, and \'Iilllam, 'ﬂeston .
. - Woods, \\'eston, Ontari'o, MIN '929 - (Tape [
ey - . : R . oLt e

:1_, ) ; _.. - - . . N ..” L4 . b N LY . ‘f!

R A The«ﬂbgntaln Goats of Temlahan, by Cleaver, Elizabeth & Toye, william.

v -* : _ .¥Weston Woods, \\'eston, Qntarlo, H9N 919 - (Taped )
Coe b

L
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.}'ﬂatert.on, Betty: ' A-Salmon for §1mon_, Douglds & McIntyre, ‘Vancouvm-,' :

The Boye’#ho Was Deserted, Bare@h, Karl and Marta, Golden Leaf Produo-

tions, Vancouver, 1980, - . &
(1 of set of 4 - \\'est Coa(st Indlan Egends Tape “and fTeachers' '
Gulde) L T LT i

ﬂivlng for Fish, Baresh, Karl and Harta, Golden Leaf Prodqci‘.fons,‘

¢




The Orlg,ln of Dayllq}li_:_, Baresh Karl and .Marta, Golden Leaf Productlon, R
=0, Vancouver, 4980, " {1 of set of & - West Coaet Indlan Legends, Tape TR
o S and .Teachers' Gulde) — J L .

: ) ' T s L - A
. " The Way We Are, Lower Post,.B.C., developed, taped and performed by S
students.” {Out of - publlcation. bhrough B.C,T.F. lésson aids, but A
“ avallable in.many ic_l:._cgl__llbrarles_ﬁlld__resouroe/ee&tres ln Britlsh ' NS
‘ Columbla.) . LTt / e ‘ Y

\\\‘lnter Hunters and’ Mosqulto Peop}e, Baresh Karl and ﬂarta, Golden Leaf ’ . o ;I

* Productleas, Vancouver, 1980, - . SO

' (1 6f set™of & - ‘\Yest Coast Indian Legeﬂds, Tape and teachers' k CoL

Guide.) SAN . e . . . . o
\k - - ) /- o .
P S e ' - .
: -_r " \%—s-. R ,J\ ... .

" he Gime Game - (a Huntlng Strategy &‘:e

. Socke e - (life cyc],Af ‘the Sockeye Salmonl, Coqualeetza Educatbon
v e Tralnlng Ceptre,, Stolo: Sltel Currlculum, Sardls, Brltlsh Columbia. .

*- s JI . _ ';%3‘? - — . .'.u“ T
v fo4 ’ ’ - ) . . A ,‘-3'2.: -
KITS . T IJ ! ' . T, o ; “, ! :
'li'wat Kit - flml\strlps, tapes, slid.es, games,. repllcas, plctutes, R
National F1lm Board, 19735, . . L
. _T] \\. ) \ L - : ’ . . _- I" \f;‘ - : g .‘ ‘-_‘..“.' ::—"- -_ - "
MAGAZINES =~ - \ i ' e A

CN - 24 L s SRR
Dayb‘realg Star ~ -@ﬁe -’} "The herﬁf understandlng") Unlted Lndlans / Y D

' of ALL Tribes Foundatlon, The Daybreak Star Culﬁl‘&Educatlon s
Center, Dlscovery Park} P.0, Box 99253 Seat\ le, \!‘ashlngton, 98119,. S B AN
U.S:A,  (Teachers' gulde to monthly’ magazlne ) . : \_', fe

. - a ‘ kv -
SLIDES A.ND TAPES .. . .

, Volces From the Cradle Board = Unlted Indlans of All Tribes Foundatlon, h
‘ «The Daybreak Star Cultural-Educatlon Centers., Dlscovery Park, P. 0.,‘.
Box 99253, Seattle, Washlngton, 981‘9 U, Sﬁ«. (Upper Intermedl-.

) ate) B . B ¢,f B - . - x . -, N -
\‘ - " - ) 4 F 1
L]
~ . s - T

S T S




T - APPENDIX D 4 .
E ’ ' g
d ; ;-
¢ Some Suggestions For Using Wordless Picture-Books

-
\.o

Courtesy ofz Harian Gibbons, Librarian, Maplewood Community School,
% ° HNorth Vancouver, 8.C. - -

-

1., - In Klndergarten - to give a "sense of reading" - left to right,
-handling books, independence, ~

2

Y

* 2, To stimulate oral and written expressiont
: - primary children tell story to old\,r children who
. . write' it down for them ) .
- e children tell story on tape. yd

s

. '/.

R

*
\
L1 8

3?* Provide a plot line for creative writing and oral story telling rn
. _ older grades. :

-

5, ~ As a plot line-' for cre.afive drama. - : y,

5. ¥hen teach’lng punctuatl.qn ‘of dialogue - c¢hildren write and
' puridtuate dl’alogue for 4 given- number of pages.

.
.
-~

6, For naming of characters, places and otjects. i

AN . L) . o

7. . For comparisons, oral and “written, of the SAME PLOT - different
children name, describe and 1nterpi‘et the same

story in dlverent Ways.

. . 1 . .
B;\ For writing descriptive and exbository paragraphs.

\\
Y

o

'I

9. For studying and comparing art styles ard methods - how d picture '
\. "talks", noting, of detail, how face and gesture

create meaning, (body language)., 8 )

- - L

— 7
0. As an %ﬂt\lve for 'creating chiidren's own books,-

-

1". Children 1llustrate a"“-f iiiar story - make a wordless picture book
rom nown story.

L3

© oawr

"

F




4

, " USING WOROLESS BOOKS TO EXTEND. ORAL AND WRITTEN LANGUAGE

LI o
¥~

i .
: !
" Courtesy of: Dr. Wendy XK. Sutt6n, Faculty of Education,,University of
Britlsh Columbla.,

/

' LN / .
1.’ B00KS TO HELP DEVELOP ATTENTION 70 DETAIL/PERCEPTION

.Annq, ﬂitsumasa Anno s Alphabet, Rodley Head, 1§7#
/’/ . " Anno's Counting Book, Crowell, 1977.
Topsy-lurvies, Weatherhlll, 1970_

] ' - / *
. A -Adamson, George: A Flndlng Alphabét, Faber &:Faber, 1938._ ) -
' ® ' Findlng 1 to LQ,EFaber & Faber, 1968.
r v I‘ . n'l -

L)

Feellngs, Mu;lel :
‘and Tom ‘Moja Means (One: Swahill Counting Book, Dial
Press, 1971. -

-~

Hoban, Yana: " Count and See,‘Hacmlllan,_197é.
- Look -Agaln!, Macmlllan,-1971.

- Shapes and Thlngs, Macmlllan, 1970. L
.‘ ' “' J" ’ _ - \/-\
Lewls, Stephen: Zoo Clty, Greenwlllow, 1976. : l
’ - te ffli 1{"‘ -
Sugita, Yutaka: One to Eleven, Evans Brothgié, 1971. - e ')}f”"~ :
. _ _ { AT
_Ungerer, Toml: Snall, Where Are You? Héfper and Row, 1362. /
BOOKS TO HELP- CHILDREN USE DETAIL TO ANTICIPATE/PREDICT/IMAGfNE* ' S
: - . . T T&o‘
Carl, EricZr Do You Want Td Be My Frlend?" Crowell, 1971.° ' K
# 8 -
Uenc, Norlke Elephant Buttons, Harper and Row, 1973. :'/}

Rlngl, Kfell:  The Magic Stlck, Harper and Row, 1968.

¥L1sted ln order of domplexity.




éj Hutchins, Pat:- Changes Chang__} _Macmlllan,119?1
Hogroglan, Nonny: Apples, Macwillan, 1972. ~t 2

Mayer, Mercqr: Bubble, Bubble, Parents Magazine Press, 19?3.

. Krahn, Fernando: - Journeys of Sebastlan, Delacorte, 1968, <

L

. qu Santa Claus Had a Long_and leflcult Journey
- Delivering His Presents, Delacorte, 1970.

Debébla, Tomie: Pancakes- for Breakfabt, Harcourt Brace, 1978.

)

3. BOOKS TO HELP DEVELOP A "SENSE OF_STORY"* o

: _—

Alexander, Martha: é%bo'é"DFéém, Dlal'Press; i9?0.

Goodall John S:: The Adventures of Paddy Pork, Harcourt, Brace
b and World, 1968 - mary others.l

'Hﬁyen, Mercer: A Boy, A Dog and'A Frgg, D ‘ssi3196?

- many se uels***On 6g. Too Many
4#‘##,,»~f”"q Frog Goes to. Dinner, ete.
— =t (visually more sophlstlcated) Ah-Chob;

”AWard, Lynd: _ The Silver Pony, Houghton leflln, 19?3

Krahn, Fernando: The Self-Made;Snowman, Llpplncott, 19?4.

L}
+

April Fools: The "Mysteng of the - Giant -
Footprints; Flylng_Sclssors, A Funny Frlend from-

~ _ Heaven
Spier, Peters " MNoah's A}k, Dbubleday; 197?.
- . - ¥
Ll - ‘/“‘( .
4.  BOOKS INTRODUCING A "SECOND LEVEL" OF MEANING* YT *_
Wezel, Peter: The Good Bird, Harper aﬁd Row, 1964, )
- Baum, Willi: Birds of a Feather, Addlson-?esley, 1969,
Aruego, Jose: Look What.I Can Do, Scribner, 1971.

‘Krah?, Fernanda: A Flying Saucer Full 6? Spqéhéttl,‘ﬁutton, 1970,

I
*Listed in order of complexlcy;

1
y
1

HIc-cup;’Two Moral Tales; ‘Twe More Moral Tales. ,1




™

Ringi, Kjeil: The Winner, Harper and Row, 1969.

Meyer, Renate:  Vicki,.Atherteqm; 1969,

'Mendoza,,ceorge:
R [ . -
“"Anderson;- Laurie: The Package, Bobhs-Merrili, 1971,

-

The Inspector,” Doubleday, 1970,

106
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. >
LIST OF WORDLESS PICTURE BOOKS -
. Adamsory, G. - ) . A Finding &lphabet: ‘
' Adamson, G. ' Finding 1 to 1b : !
T-’ A]‘.eﬁaﬁdgr, M: - Bobo.!s Dream . - f -
* Alexaﬁgi;r, M. » Qut! OQut! OQut! \, s
‘Am;er'son, L. + The Package; A Mystery Q »x
Anno, M. . ﬁnno"s Journey | . St
Anno, M. ™ Dr. Anno's Magical Midnight _ )
. \ : . M ) &
> - Aruego, Jose @ - Look What I Can Do _
Ba:jton,‘ B. Elephant * ' g %
X Bagm, w." ) Blrd‘s of a Feather _ ' - - .
Carl, E. Do You Wan't;'To Be My-Frleﬁd?  ~ ' _
Carl,.E. © 1 See 'a'§o‘ng R K " S
Carrpll, R. The -Christmas ‘Kitten_ ' - g : ._ : = "
Carroll, R. © What WhiskersDld - - o
{5ePaolo,, T. Pancalges- for Breakfast | . rllf B
Feelings, M.T. = |  Moja Means f.e: "Swahill
> P S Counting _Book g .
_Goodall, J. ~ The ﬁdvent‘urés of Paddy Pork . "‘- ’
« Goodall, JszS. The Ballobnlng Advéntures _‘
. - of Paddy Pork
Goodall, J. Paddy Pork's Holiday |
Goo.dalll, J.s. ' S_f@';wbettlna"s 8lrthday
Hamberger, J. A 'élt:aéfxleé's Day e r
voban, T. .Y Count ;and See
! - ) ;
o L L
- f N 107 _ 113 T
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AUTHOR

Hoban, T.

i

_Hoban, T.

*. Hogragian, N.

Hutchins, P,

Keats, E. 3.

Keats, E:. 3,

Kent, 3.
Keahn, F.
Krahn, .F.’
kfahn; F.

Kiahn, F.°

Krahn, F.

" Krahn, F.

Krahn, F.

Krahn, F.

Lewls, S.

Méri; 1.
Mérl, I.
Mayer, B.
Mayér, M.

Mayer’, ‘M.

Mayer, M.
Mayer, M.

"

Mayer,” M.

TITLE

" Look Again!
_ Shapes & Things ,

-

Apples

Changéé, éhggggg'
Psst! Doggle - "
Skates' : a '

!The Egg Book

, Agrll Fools - : a @

,A@Flylnngaucer Full of Spaghetti

Flyt_g_Sclssors ~

How Santa Claus ad A.Lg_g and
Difficult Journey Delivering His -
Prcsents .

Journeys of Sebastlan - ' 9)
U‘

The'Mysteqy of the Giant Fobtprlnté

The Self-Hade Snownan R

A Fuhny Frlend fron Heaven

-q.

Zoo City

" The Apple and -the Moth'

The Chlcﬁg;/and the Egg

Bubble, Bubble and ‘Vicki

A qu, A Q_g_and A Frqg

Ah Choo! . Ve
Frog Goes tﬁ Dln;er _
Frog on HIs Own ’
Froq, Whgre Are You? .
s
108 -
114 ,




. spier,.P.

. AUTHOR

\  Mayer, M. .

Y ‘Ha}'el‘, Ho'
\ .

Mayer, M. _

Schick,' E¢

{

Sugita, Y
Sug-ib'!a, Y.

?urﬁle, B.

»

Uenb N.

'Wezel, P.
Winter, P.

e

Ll

" .

TITLE

The Great Cat Chase*

Iccug ’ - ’
* Two Moral Tales

The inspectdiu

The Hagﬁc Stick J

The Wlnner‘\
Hak@_g F ien@g

Noah s Agg

\;'
My Eriend Littl:\sghn & Me

One to Eleven .5 v

[ Ty [

‘Deep in'thé Forkst

Elephant Buttons

Snail Where ﬁre You? -

The -Silver Pony
E ]

Thé-RiQer

/ The Good Bird

The .Bear” and the Fly

|
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List Of. Suggested Materials And Programs . : o
RS peg T Y ) R
| AbOUt Indians, A L15t1“9__9f BOOKS, “ith Edltlon, Shannon, Maria and =
Eliis, Efeanor, Coordinators, Department “of Indian and Nortﬁern R
Affalrs, Governmenﬁ of Canada,.1977 : o o
\ : A°tiveﬁ Learﬂins. by Bryant , Cratty, prentice * Hail, Tnc., .Myach, N.Y. -
1 9‘9# o - Do

-

Amerlcan‘Heritage List of Word Fréauencx, 1951,Java11able from- the Lower
. Mainland Councii of th® Internationai Reading A55001at10n, 3216 W.
Iumbia V6K 1K8.

2nd-Avenua, Vancouver, British fi;

i “--—-.... J . T ) ) '_ ' ‘\\ 1'-?‘1,

Basic Orai Engiish Course, The, by Coiffou,- Rose, 'iiiustrations by N
Singieterry, Cqanie, Schooi Pubiications Specialties Ltd., P. 0 Box X oL

1466 Saskatoon, Saskatchewan, S?K 3L7 S SN Sos

P _ _ -~ E : AR B R
Boeﬁm ﬂaséurca Gulde And Kit for Baslc Concebt Teachlqé, The. Ann E. , -L?
Boehm, The Psychological - Corporatlon, Harcourt 8race, 3ovanovlch S

Inc., San Franclsco, 1976.. - LT -, C s O

] : . ‘ o d ‘ . _ _
Develqplng Pre-Reading Skllls by Brake, Rachel Hoit, Rinehart and o
Winston, Toroﬁto, 1972 ' - 7
Developing Actlﬁltles-fhe, Screenlag Inventory by Dubgae; Rebecca and ;{
-_.Langiey, Mdry, Beth. Ginn & Company, Scarborough, Ontario. £
Dictionary of Idioms for the Deaf, A. by Maxine I. Boatner and John C. R

, Gates, revised and edited by Addam Makkai, Natiomal Association for B

| thé Deaf, 814 Thayer Avenue, Siiversprings, Maryiand, U.S.A» , -
Eiementary Language Arta Currléulum_rﬁulde, Ministry of Eﬂucatlon} . . ?Zf'

" '8ritish Coiumbia, Victoria B.C.)/1978. . ./ SO

o b

." - - . - .
Engiish As A Second Language/Engiish As A Second, Diaiect, Province of
British Columbla,_Mlnlstry of Educatlon, Resource Book on Teachlng,
Vlctorla, -1980. _

. e
. p
L A . B o - lMpmMmmmedm@m SN
‘ cL R Y Iheoﬂslmldocumenlmsblank.};
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*
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